






1. 

Section 1 : 

Introduction. 
'.l'he general aim of this study is to examine some of the 

processes occurring in legal education beyond the mere acquisition 
of skills and "learning the role of law in society".It is pri~arily 
argued that legal education integrates the individual both 
into an occupational community and into society at l~rge (in 
terms o_f the conception of the r elationship of the legal 
community with society, and of the formation of a "wel tanscb:auu..YJ.g" 1 ). 
It ·is also argued that legal educators rarely,if ever,make 
this type of analysis of the results of their efforts,and 
that consequently the integration of the individual into the 
professional community t akes place i.~ an almost totally 
undirected fashion.To examine these questions the following 
points a re to be considered; 

- the concept of "profession",its major features, 
and some theories as to the function of professions in 
society. 

- some aspects of the purposes,corrGlon features, 
a.YJ.d effects of professional education processes. 

- the expressed and U.YJ.expressed aims of legal 
education in New Zealand as seen by legal educators 
and the practising Profession. 

Clearly the assertions rnad above 2.re r.1eunin6less Vii thout 
some form o:::· em_pi1·icc,.l data from 1,·1hich inference:.;; can be 
Qrawn thu. t support the argument. To this enLi. a survey was conducted 
among law students at Victoria University,with t:1e object of 
obtaining info rn~ti on about the effects of legal euucation 
on students' pe~sonalities.~ore detailed objecti ves of this 
su:::v ey are set out .L'1 sect:ion five. 

Trc:1.nslated,"world ou.tlook",thou0h including the concepts 
of ideology and personal philosophy as well. 
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2. 

Sectio'n 2: 
'11he Concept of "Profession". 

(i) Characteristics of Professions. 
The examination of the concept of "Profession" 

and the characteristics of professions enables a~ analysis 
to be made of the manner in which professional training and 
education inducts the recruit into the community of the 
profession arid into its world-view and ideology. 

No definition of "profession" exists that all sociologists 
would agree on,though most definitions have a few overlapping 
characteristics.Sorae writers,in fact,see "profession" as a 
useless device for any mea.c1ingful analysis,arguing that it 
is no more than a status claim. 1 The vvri ter believes that 
utilising an "ideal-type" definition,while recognising its 
limitations,enables a useful analysis of social reality to 
be made,by,as it were,abstractiJ1.g from that reality mid 
examining the part that "profession" as defined plays within 
it. 

The characteristics of professions identified by Elliot 2 
would probably be a fair amalgam of those set out by other 
i.vri ters .A :professi on ,nil u m1a lly have; 

-·a special skill 
- a lengthy period of intellectual training 
- autonomy and res ponsibility 
- control on me thods and behaviour of members 
- control of recruitment and education 
- ·collective responsibility for members' actio~s 
- a fiduciary relationship with clients. 

Other commentatorSemphasi s e that the professions are 
occupations 1,vhere practice is founded on an understanding of 
the theoretical or conceptual structure of some department 
of lmowledge. 3The importance of this characteristic will be 
pointed out in due co~rrse,su:ffice it to say presently that 
the heavy emphasis on conceptual,analytical,and theoYetical 

11t.W .. Habenstein,. 11 A· Critique of 'Profession' as a social Category." 
(1963) t:- Sac.Quarterly 291 

2P .. Elliot,Sociology of the Professions. 1972. 
3For example,rfi.Cogan in Vollmer (ed.) ,:t'rofessionalisation at p.49 
1',lso M .. Greenwood, ".Attributes of a Profession" ( 1967) 2 Social Work 

No . 3 p, 1 44 
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exercisesin legal education indicates the'existence of this 
chara cteristic in the .legal profession. 

Some importance is alscfplaced on the leng~h of of schooling 
for professions,and the fact that professionals are a l ways 
in favour of selecting their own future colleages through 
control of admittance to practice. 4 

Cogan5su.ggests that an additional characteristic of professions 
is that they consider their first ethical imperative to be 
a l truistic service to the client.This is accepted by few 
writers however .Goode, 6for example,points out that the claim 
of professions that they "serve the client" is not true altruism 
but merely a reflection of the fact that thei r ethical codes 
are such that confonnity with these codes rewards more 
handsomely than ignoring them.It is also worth pointing out 
that the service to the c ommunity that professionals envisage 
is still the service rendered by indi 111i dual professionals 
to individual members of the public.Thus the values and 
organisation of the professions tend to favour some individuals 
over others by con centrating on the individualistic conception 
of service mentioned to the detriment of con cern wi t h the 
overall distribution cif social services. 7 r:i:he a l truism of 1. 

professiono is thus merely "service orientation 11 as chein8 
puts it - the use of skill s f'or the individual client, wi th 
absence of self-interest or moral judgment. 

Of t he ch2r acteristics of rrofessions mentioned above , 
those of pri ncipal i nterest: to the present stud;;,f,-1ill be 
the t h eore~ica l basis of training,the extended peri od of 
training ,and the con t ro l of education and. tra ining . 

(ii) Professions in Society . 
s 

The roles of professions in s ociety a s perceived by sociologist 
A 

and the professions themsel ves a lso give us eful perspectives 

4see E.C.Hughes, B. Thorne , et al ., Education for the Profe ss ions 
of Lie di cine, Law , Theology , and Soc i a l ,ielfare. 1973. 
5rn Vollner op . cit . 
6v alilimer opGcit. 
7 '.rhorne op.cit. 
8 E. L. 0chcin, }rofessiona l Bducati. on - Some ne~-; :Jirectior:.s. 1972. 
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on professional education.It should first be noted,however , 
that it is difficult to find statements by legal educators 
as to what they actually see as the role of the profession 
in society . L:ost confine themselves to statements such as 
" a function of legal education i s to develo:r in students 
an appreciation the role of the lawyer in the development 
of societys goals";without stating what that role is,or 
·what they perceive "society s goals "to be. 

Sociology has de\eloped several approaches to studying 
occupational groups in society.Du.rkheim, 10far example,saw 
the increasing division of labour in modern "organic" society, 
and its con seq_uent anornie,as tending to lead to occupational 
groups becoming social institutions which a cted as mediators 
between the individuals wi thin them and society at large~ 
For a society charac teris ed by "organic solidari t ~' ", Durk..½eim 
mainta ined,there must be a series of secondary groups 
interposed between the st"" te c.md the indi vidua l for society 
to func tion . An ext ension of this anal jsi s might be that . 
occupational groups (eopecially professions) are socia l 
institutions within v;hich 111::echa..1ical solidarity" may be 
f ,:n:t.."'!cl , cc.cresponding to t he non-al i enated work of pre-industrial 
socie ty . 

By way of contrast,hov,e ver,it has been a r gu ed ths.t the 
grovlth of ;_ rofe ss±ot1s ru1 0 :_iirnilar groups tends to increase 
f t t • • • t 1 1 n • 1 • t b th t II th ras,--men a ion in socie s . 1u io o serves a .Le more 
:profes s ionso.chieve t h e status of a coIImuni ty within a community, 

the more likely t hey are to have . a di ~isive a well a s a 
cohe s ive i nfluence 11

•
12 

Ellio ·~ goes on to point out tha t the basis of analyses 
such a s Durkheim's is essentially structural functional 
theorJl., This method of ar12.lysis concentra tes on the basic 
needs or r equirement s which must be s a tisfied if a social 
group i s t o surv±ve .I~posits tha t socia l systems need systematised 
s ·ets of roles and relations if they are to exist a tja11. In fact 

9se e Studying Law V.U. Vf . Law Faculty handbook 1975 pp .7-8. 
Fo r one interesting view of the l awyer as an a · aider of disputes 
o:r "evidcm ing and c;., tcJ.bli shi ng shared 1.mder:::;tai.'1dinc;s se:.e 

J!he Solicitor's law Job . Unpublished disser t ation 1973 . A.S. Hawley. 
1 

OE . Durkheim, The Di vision of J_abour in Society . 
11 ~LI arsons , "I rofes::.ions ano ~ocia1 Structure " ( 1939) 17Soc i al 

Forces 457 . 
1 2 J..,-'l li· ot . t 1 ~ ____ op . ci· . p . c 
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some f unctionalists assert that if a structure or ins titm.tion 
has survived in society it must serve a function. 

The study of function involves the study of the specific 
role that structures or institutions play in a s ocia l group. 
The s tudy of structure,on the othe r hand,draws our attention 
to the interests or values which determine social relations. 
Since ins titutions are to be understood in terms of the needs 
they fulfil (i.e. their function),an understanding of the 
function of a soci&l ins titution or structure is said to lead 
to an understanding of how such institutions are established 
as behavior patterns which conform to certain norms and values. 

Consequently,the use of structural funct i onal t heor} ,positing 
as it must a certain role that professions play in society, 
tends to lead t o a belief tha t professions are "doing what 
they say they are doing", or an acceptance of professional 
ideology at fac e va l ue.In fac t,the needs of society (and of 
individuals) v:hich the profe ssional group i s supposedl;y fulfilling 
may not be met by the overt ideology of the profession at all,but 
by pro cesses and values bearing little relationship to that 
ideology . 

It is clea r h oi·12 ver t li· t a }J"o f e s s i on i ~; a c o-11i :-Lu__11.i t:? 
based o.t1 ol1ured values , roles, and identity. 13Gi ven such a co;:nmu.i.1.i ty 
it is not unr0:a sonable to expect tha t identi f iable me chani sms 
fell· L1itiat:i.ng potsntia l r ecruits (and r ej ecting potential 
devi ants) v1ill exist . These mechanisms '"ciaY e:;d :-:. t in both the 
fo .cmc:.l e ·lucatioD proce s s ( t he 1..I11i"fJC)-:1i.L\.....T.1,,?;):.X subject of this 
stud;/) and the i nformal processes of t he first feN years 
practice. 14Howe ver , be8..rj_ng i n mind the abo v·e corn.men ts about 
the ov~~t ideology of profe3si ons ,it i s wo~th ~ememberi ng, 
that the i nJ. tia t ion Given in the formal e:iuca tion perio d. ma;y 
in :10 -.my resemol e t he re2li ties of practice, which in turn 
may in n o sense resemble th~s overt ideology . 

(iii) Ethic s and ideolof;y - ~)oc i a lisat i on 1d.~d Intet;r~ti on . 
Some of the 11oin ts mad F. :1bove can now be d.r:iwn to6 efuher. 

If a "profes sional e t hic ", either overt or covert,c2.n be 

di s co vered, as sertions about the social isat i o11. processes to which 

1 \;.. :..:illerson, "Education o._rid the rrofes s io n.s . 1973 
14D. (J. J. ortie, "Law §ch ool and J,rofes s i o:ial Soci a lisa tion~' ( 1959) 

29 Iiarv . 1,:;a . Tfe v . ~ S-2. 
1 5 · · · °' · t t · '-' f . 1 . 1 . .,_ . " ' ''./0 ~'\Ll. 811 .:., UU le S O '- f .l'O CG~.il O.'la S UC l .1 i ::n. ul v -'1 1k1 V2 :Jee.~ ; 

h . \~ . 1. ,erton et al ., :"3tudent }h., sicia"l . 10, 57 
I-. . 1,ecke r etal., rqys i ,1 ,ihit c . 1JF 1 
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re{uits to professions are subjected can be made. 
c\. The follo 111ing definition of "s ocialisation" has been a~pted 

in this connection; 
11 '.ehe process by v1hich people selectively acq1li:re\the ,, 
··values an~atti tudes, the interests,Xffli skills and 
lmowledge - in short, the culture - current in the 
groups of which they are,or seek to become,rnembers. 
It refers to the l earning of social roles. 1116 

Another way of understanding socialisation is to regard 
conscious thought a.11.d awareness as being orga""l.ised i..."'1. "ea tegories 
of perception". 17some of these categories (i.e. time) may 
be co:rnraon to all men. Others may be so specific as to fo~ 
conceptual systems peculiar to what will be,in effect,sub-cultures 
within a society ( for example, an :- occupational group) • .r'l...11. individual 
within a particular social group will be forced,by a process 
of social conditioning ,to utilise the categories of that e~oup. 
The process by which the individual comes to utilise these 
categories rather than others i s tha t of socialisation.In the 
pro cess of soci ·.::.li sa tj_o:n t he individual e,1ters a "uni verse 
of discour,:; e" :.·1~10.rc:; his r.1odcr:J of experie:n.ce an d a\-1ar-2 .'.1 ess 
are similar to those of h i s peers.As \~e shall see,the legal 
profession employs certain "categorie s of thought",and can 
i11 this sense be vi eHed a s a "u...ni verse of discourse rr. 

Viha t, then, are tlL roles and e a tegories of thought th·J. t a re 
lear:1ed in professional ( arni , mra:ee specifically, legal) education? 
If professional work is i11dee d s ome so :ct of contemporary 
equivalent of non-alienated l abour,then professionals can 
be expected to share certain beliefs.Obviously some of the 
characteristics o f professions spring to mind . Auton omy is 
said to be a cherished and c :.ntral value to~orofessionals.So 
a lso is con t.rol o,: er other members, and of recruitment a.YJ.Ll 

education,for a profession will claim t ha t it i s uniquely 
responsible f or a p rticular sphere of action i~ so cie~y, 
and will consequently jea lously guard against the incursion 
of 11unqualified" outsiders . 

Further to these rather obvious points,the very nature 

16uerton op.cit. p . 287 
17:E . Fronn,D. 'l.' .Suzu_"J.(.i, ~en Buddism and 1isycl"oanalysis. 1960 p.98 et sec 

) 
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and intent of legal training serve to impose an ideology 

a...YJ.d catee ories of thought almost by default."Lea.rning to 

think like ·a lawyer",the acquisition of analytical skills, 

and, rnost significantly, the 1.mderstanding of the theoretical 
and conceptual basis of the various law subjects,all serve 

to get the individual to develop, it is suggested/vii thin a 
0.. 

groove", taking on the narrow wel tanschuung a...-r1.d modes of 
I\ 

experiencing life derive d from one profes::,ion. This conception 

of the socialisation process at work in professional education 
does not entail the individual .adopting a:hd internalising 

the "overt" beliefs and norms ment~oned above,but rather 
involves the moulding of the way in which he responds to 
social stimuli, and formulates his ovm goals. This aspect of 
s ocialisation cannot be examined by merely referring to 
the overt norms anu ideology of professions. 

It is Xfilfli suggested that the "world-vie;,v" thus instilled 

is so convergent with the basic knowledge a11.d tecl'miques of 
the profession itself that the mere imparting and exercise 
of such knowledge a...YJ. <'1 skills neccessarily carries with it 
such :::i. 1!worla - v i ew ". 

Tne o ve·.ct i•.1c ology of .... L pro.Cession , conse(:uet1 tly, nill 
not reveal the world-view and values tLat _professional social-

-isation i mparts,and i nde,~d may not even contain them. I..oreover, 

the socialis~tion process,in a d~ition to beins carried on by 

t:ie conceptual"llld. analytical teachings of professional e f_ucation, 
may also bo carried on by the role-identific~tion of the 

student v,i thin the social nexus of tbe professional school. 
The student is in a socictl setting where , to be accepted, to 
feel that he belongs,he must accept or seem to accept the 
v,3.lues and ,-.. orms his peers appear to hold. Eis rela tionships 
rti th s taff and students rnou.lc his perceptions of . and. rea ctions 
to this si tu;J.tion. 181.f'he individual thus develo"Ds a commitment 

, ~ 

in t erms of self-identification to the r ol e he sees himself 

in,and indeed there rndy bJ considerable social pressure on 
him not to deviate £rom his role.The extent to which the 
values and r1 orTI1s interflalised in ttis fashion a:re shaped by 
the active process of professional e c uca tion is unlmmo. ( As is 

the exte,1t to ·,vl.ich they corresponu to the O\ e.ct ideology of 

18E . 0 . Becke-c', J .Cc1rper , •· 1·he developnent o:· identification with 
an occupation." (1 956) ?:. 1 .'\.rr.. .,J. Soc .:2..&9 

see also _.i. .1-avalko, :.iociolog;{ of Uccupations a n d 1-Tofessio~s. 
1971 

) 
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the particula r profession.) 
There is also e vidence tha t the development of identity 

is not only a process of "adopting a r ole 11
, but a lso a proc e ss 

I' of 11 discovering who you are".This view has important imr lications fo 
the present study ,in as much as family background, 19friends, ~ 
and other influences outside the law school may shape the 
current identity bf the student as much as the law school 
itself does.Socia lisation may thus be an extension of existing 
ten dencies as much as a changi ng process. 

In summary,it migh t be Jffi:fR,BGfj said that socia lisation 
in professional education,to the extent that it is not an 
extension of existin~ characteristics,is a three tiered system. 
Firstly,there is the overt ideology of the profeesion,as presented 
by the educators. Secondly,there is the role imposed on students 
by the social situation of th8 law school,and the n orms and 
v alues absorbed from this situation.Thirdly,there are the 
world-views a~1d ca t egor ies of t hought i mpo se ci by t he actual 
t heoretical dild conceptual basis of the skills t aught - the 
11 co vert ideology 11 of the I:Jrof ession. 

(iv) Li mitat i ons of :!:Jl~~-_-tuqy. 
'I.'he re are some import --m t matters it is now neccessa ry 

to stress.It should be made clea r tha t the w-riter's po int 
of departu.re for this study has been st:n1ctural fu..nctional 
t heory . The .,·1ri t e r is aJ.i ve to the problem of an overly whole-
-hearted acceptance of professional ideology mentioned above, 
anJ has attempted to i ndica te a l te .rnati ve theories 2.s to the 
sources and nature of thi s ideology .In deed,a s alient finding 
of the survey vV8. S th<.t t some of the values t tought to be i ri. cluded 
in the overt ideology of the legal profession were precisel} 
tho se v1hi ch 1:ecal educ a ti'.)n does not appear to inculcate. In 
this connection it mu s t be eraphasised that much socialisation 
probably t akes pla ce outside the formal education process, 
pos s ibly in the fi r~t few ye ars of pra ctice. 

A further important limita tion is that, beyond the brief 
cons i dera t i on in section ~ 2 (ii),this 
article is not concer ·ued with examining the present situation 
o .: the le6 ,1.l profe f3 sL-m in t;ociety as such, but only as 81,1e3...YJ.s to 

I 

f' orrnul,1. ting h:ypotheses about soci ::.ilisu. tion. In t his regard 
the limitations of s tructural functiona l theory are recognised, 
&nd. Lhe conclu::..ions reached are subject t o the reservations 

1 91J'he sur . ey reve:.ileu that o.f 75 students, J4were of "white-collar" backgrounds , 28 "professional", and 13 "blue- colLJ..r ". 

I 
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Section 3: 
Pr ofes s ional Educa ti cn and Legal Educati on. 

Since the mid-nin etee:rll...~h century the profesmions have 
increasingl y establi s he d g_ualifying organisa tions and examinations. 
Universi t y degrees are usuallJ at least i n itia l requirements 
for qua lification,aDd in ma..~y ways professional education 
might be viewed as t h e summit of the educati on system.It is 
certai.11.ly t h e last contact with formalise d. education for a 
g roup of' people who tend to be "leaders in society". 

The structure of professional education is noteworthy. 
There is usually a preliminary year of rath~r general courses 
that loosely relate to the particular profession involved. 
Then a series of "core subjects" follow.These are subjects 
regarde d as essential i f skills aDd powers of analysis are 
t o be develope u . Followi ng t his,elective sub jec t s a :re offered. 
Finally , so r:1e in-pr a ctice or "me chanics" e <iuca tion i s usually 
required. 

It i s sugge s t e d th<.1 t for s t udent s , as op_posea to actua l 
en t raDt s l o pract ic e ,it is the phas e of 11 co.r·e sub jecta 11 t hat 
i s most im:port :1..:.1t.lt i.s i n this pe r i od ' i. e . the sec on d and 
thi r,.L year of t h e l av1 cour se) t hat t he mos t dramatic eff ec ts 
mi ght b e expe ct ed , f or it is i n thi s period thut professi onal 
edu cation i mpl a~ts its perception s of so ci e ty, k,_ ovd edge , n2.1u 
cul tu.~e a s t hey i mpinge on legal work. "kuch tl.a t passes fo r 

t :ieory ( anu pr a ctice ) is the i de ol ogy o~L· the profession, i nc ludi ng 
its conception of t he na t1..rre of the phenomena its deals with." 1 

It is commonl; acc ept ed among s ~~dents t hat the core subjects 
o f the l aw course (a t Vic t or i a University a t le a..s t) are t h e 
mo s t ciiff icu l t, i n t erms of both con ceptua l understanding arid 
workloa d. '.i.;h e rea son fo .1· t his shouJ. d be clea r f r om the above 
c OIIunen ts. 

1rhe so era tic me tho d of teaching commonly adop ted i n leg2.l 
e duca tion has been s evere ly criticsed i n. re cent yea rs . t a de ;r 
sees it a s a pedagogica l sys tem tha t humbles the student 
i n to accepting i ts pr emi s es,levels of a bs t2:'ac tion,and choice 
of subject. 21.rhorne d.iscove r eli t ha t many s tudents a t Ya le 
u,1iversltJ v·iewet} soc1·:..1tic t eachi ng as a.a. assaul t,ca.us ing 

11· ·' . t 1 ,,-_!:g.);nes, op . ci • p . o 
2,., . ·1-iader, "law Schoo l s and Law Fi rms" ( 1969 ) 11 New Republic 20 

) 
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tension and fear of public humiliation,sarcasm,and ridicu.le. 3 

Socratic teaching further impresses upon the student that 
if he doe s not do the prescribed work an d analyse it in the 
prescribed manner,he c ,_n have nothing worthv,hile to contribute. 
~hile t l1 e writers experience of t he socratic method as practiced 
in New Zea land is ttat only rarely do individual t eachers 
inspire extreme reactions to the met~od,it can.not fail to 
le :-2.ve some impression on students,as a political model if 
nothing else. 

As will appea r from the following section,no conscious 
decision appears to have been taken, in lfow Zealand leg3.l 
educa tion,to adopt the s pecific analytical approach used. 
At least,no such decision seems to have been made on the 
basis of a full lrnowle<lge of its implications.( Few legal 
academics are trained educators.) Yet,as Redmount observes, 
the end result of this t ype of a pproach ma~ well be tha t the 
iDdiv idual's mode of experiencin6 becomes almost exclusiv ely 
i n t ellectiv e."The outcome is a rels.tively high de6ree of 
t h i nkinc_; and reas o,1ing nkill t hat series as a system for 
identifying an d int er preting experience. ,,4 .'i.s Redm.ou11.t po ints out, 
t his at leas t r ai s e s a qu e :3 ti o11 as to whe t her such emphasis 
on the intellect i nhibits or even destroys sen sibi l ities for 
gau ging and dea.ling with experience. Such a qu es tion,of cours e, 
ultimat e l y 6ets bo.ck to t he c:i eba te o.bout t he ,].ppropr iate~es s, 
or e ven the!value, of ra.tionali ty as the s ole oT :princ i pal 
organisational basi s £o r '",ociety. The writer sees no r eas on 
why t his debate should be the exclusive province of the 
philosopher or psyccana l yst. Educators have a respons ibility 
to formulate and declare views on this matter. 

A fi.n.'.11 a ~:,pect of :profe ssional education in 6 ener:J.l is 
the question of motivation. The lengih:y t .caining involved 
requires a motiva tion tha t ,;,ill gene r 2te suffici ent stan1ina 
to successfully complete t he course of study. Ha11 5 n otes 
tha~res ent conduct lilUS t be disci plined in the interest of the 
future goal, ancl ma i n t a ins tha t this expla ins i n part v,ny 
mo ot profes s iona l students come from professional and reiddle-
-clas s ba ck6 row.vi.ds. J'e e,.·L·,~;u es t ha t on ly in such L 11nilies 
a r e t he r,techa ni sL.1s neccessa ry to genera te th._· 1·eg_ui s i te 

3~ee Jlu p;he~, op. ci t. 
,4 ~. I ' 1..) 1 -L "f!l • 

1 L • ..) · - e u..rr.cu:1 L,, J.r ~r..sac t ionu.l :'.:.Jn.1:hu.si s in l egal Education. 11 

51 j,,., 11 "'l'h e ~t a c.re...; 
\..,, • .l ,L,,o,. _ ' 

) 

(1 974) 26 J. ~eg . Ed. 253. a t r ,?55 
of aLedical Ca reer." (1948) 53 ,1..111 .J . .::: oc .327 
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ambition.Vollmer~ develo ps this point,in noting that professiofials 
have usualls learned principles of "defe rred gratification" 
to a high degree , being, t:1pically, "iimer- directed" personalities. 
There observati ons ag;kin po int out the impact of professional 
education oil the develo pment of personali t;y- . 

6vollmer,op.cit . 

I 
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Secti on 4: 

The Aims of Le.£..Q1_ Education in \ ew Zealand -
- Expressed and Unexpressed. 

While legal e duca tors in New Zealand have been silent 

as to the process of socialisation involved on legal education, 
they ha ve been v1illing to express the aims of legal education 
in more general terms. A brief sur vey of what has been said 

on the subject follows. 
(i) The Academics . 

The aim of legal education at Victoria University is 
said to be the combination of a "general liberal education" 

with practical requisites for practice. 1 The c oU1:·se seeks to 

develop; 
an understanding of the role of law in society 

- knowledge of the institutional environ:r,ent 
- analytical skills 
- r esearch and communicative skills 
- pr~ctic~l lrnowledge of the law 
- profes:., i onal tnowle6ge and skills 
- public respcn,::,ibility . 

These goals are very general and do n ot r equire tea chers 
to really come to grips wi t h the a ims of legal educa tion.In 
fr .. ct, some rr:.2.y r ecci v e litt le, if a11y , a tten tio11 i n the course 

at all. 2 

Professor , . l.'1 . TJorthE:y of Auckla...YJ.d I.aw School consiJered 

in 1962 tha t the Unive.rsitys concern was vii th · 3 
' 

the stud,Y of principles and theory 
lega l reasoning 
the developmen t of reasoning and communicative 

powers 
- the production of "men who are e uucated in 

the most e eneral sen se" 
- the pr <H'ision of th, neccessary found2tion 
for t he "apprenticeship " in l aw offices. 

Doctor I .1.,. 1'. . • Richaruson, a farmer Dean of the Victoria 
lin i versi t y law sch ool, rnaintains tha t the first role of the 

1 .Jtud~.,, ing law , 1 975 l•'acul t:y of Jaw Hu.ndbook V. L; . W. p . 7 
2 .. s pointed out b~ J . c . r.::homas in }_egul Lciuction- 'JT,e I:.o l e of 

a luw 0chool. :.·r1pub ~ i shed paper u t 1 975 ,\EZ:,::...s ,; ot1f e rence. 
3J • .F . I 0rt11cy ,"1egal :t;duc i.1t i on and the Universities." (1962) N. Z.L:-J.S ~:!~.;.~• ... J 

) 

• 
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law school is to provide a f low of properly qualified 
recruits to the profession,and that the second is to provide 

A 
a multipurpose degree suitable as an alternative to the B.A.·· 
He points out that law has an increasing concern with social 
and economic policy and the current fabric of society. 

Professor Sim maintains that the law school must give 
the student a value system."The law student will go out with, 
in a sense,a built-in value system derived from his study of 
law .••.•.• a lifelong intellectual fraraework~16iiowever this 
framework should,according to Professor Sim,come out of the 
study of the required courses,rather than be a primary aim. 
Professor Sim also cites7the aims of the Ormrod Report,$these aims 
being; 

to give a basic lmowledge of law 
to give an understanding of the 

relationship of law to the social environment 
- to teach ability to handle facts and 

skills of analysis. 
Academic observers thus in general seem to see the role 

of the law school as being based on a balance between the 
practical requirements of the Profes s ion, o.nQ the more academic 
requirement of 11placing law in its social context'~ Eut nowhere, 
except in the remarks of I'rofessor Sim,is there any recognition 
thi. ... t the process of le6a l education is, a t l eas t in part, a 
process of socialisation. 1he only reference to this process 
is the siu.e-long one contained in such phrases as "the development 
of social responsibil t y 11

1 or "public responsibility". 
(ii) The J'r·ofession artd the J·udiciarv. 

l~ ot Uillla tur.::.lly, the J1rofession is primarily concerned 
vri th the development of skills and practical ex\'ertise .At a 
Po rum on lei_;al education c.:.t Au:.:kland in 1970, several practising 
Barristers an(.._ Solicitors maintained that the basic role of the 

4These remarks were made in a discussion between. the writer 
and Doctor Ri chardson , now i n practice o.nd in fact the /e_ lington 
representative of the }rofession i.D the Council of Legal Education. 
51rofess or P.B.A.Sim,of Ot2.go 1Jniversity,in l 'roceedin J s of -the 
J!'orum on I.egal Ltluca tion. Let.,ul Research Foui1du. tion Occasional 
pamphlet. 1970 
6 Ibid . p.35 
7 r~· ' 11J, 1;:11 Education i n '.,evi Zcc~Lwd - a~~smros ium. 11

( 1973) 3 Otago I . R 
76 

8 f,enor t of the Co:rmitt ee on Je.c~al Ed:u,cati.on. 1971 U.K. Crrind.4595 

) 
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law school was to caterfor those who intended to enter practice, 
and criticised the Uni ve:ri ties for placing too great an emphasis 
on the theoretical .At the 1973 Symposium8~hmilar sentiments 
v,ere v oiced.The general acceptance of this ~1 ie·:i seems to be 
borne out by the results of the 1970 Lega l Res13.rch Foundation 

" 
survey on le2,al education,where 527~ of practitioners surveyed 
thDught law courses should be primarily to provide professional 
training. 

Ierhaps by vi;.;.,y of counterpoint, the comments of the 
Judiciary,and, curiously,of writers in the New Zealand law 
Journal prior to about 1960,place greater emphasis on the 
ethical values that they f eel legal education should inculcate. 
In fact these were the only really direct comments on "value 
formation" tha t the writer could find anywhere in the New 
Zealand literature. 

Haslam J. supports t hose who maintain tha t legal educa tion 
should be a s;yn thesis of aca demic and p:cactical training ,but 
also asserts that,"a wisely selected law course should awaken 
the student to the gre a tness of his calling , an d in those v,ho 
by na ture and temperament a r e fitted for t he l aw,in~ire a 
loyalty tk._ t sh011l d en cu.r ·'} .for a working li fe time 11

• 
9 

Again, 11 do not some of 011.r subjects offer a guide, even a 
philosophy,for all who seek t h em ..•..•• the worthwhile practi t ioner 
must stand committe d to t 1 ,c eterna l quest fo r jus tice ..... 11 • 

1 O 

It is suggested tha t t he s e comments are the most unequivocal 
0 .1.· any of those ex,__..rnine ' so f ur, :firstl-;y- i n arti culating the 
11 ethica l aims" 0 .1.· l eg:J.l e clu ca tion, and s econdly in hinting 
that in some sense legal educa tion socia lises r e cruits into 
the •:,rorld view an.cl "philo s ophy " of t ue I rofes s ion. 

Earlier commentators hav e stated ·1.hat some kind of ethica l 
socialisatiOil shou.J. cl b e a.c: aim of l egal e c,uca t ion. N. ·,:ilson 11 

in 1960 ma intained tha t 1eg..1l educa tion should guide the student in 
his professional a.~d ethica l relationships with clients and 
c_olle.:igues. Even earlier , in 1934, it v,as sai u t hat "an experienced 
practitioner examin ing a c81ldi Jate in t h i s subject (professional 

SaSee fcxitenote 7 ante. 
9 tasL .un J ., '' P . ·.1 .C~uc3 t Lt::morL.1.l ~ ecture." ( 1970) 2 C ta6 o 2" . nev . 113 

a t p.117 
10 Ibid p. 117 
11 _ . \'/ilson ,"A 'i ew l ook a t Legal Educc;.tion." (19c:;o) 1, . Z. L.J.1 48 

) 
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ethics - a proposed new paper) s hould be able e~sily to learn 

whether he is of the type desired in the profes s ion'1
•
12Writers 

i n the inter vening ~ears spoke in simil ar t erms. 
In summary the Professi on in general a ppea r to see the 

aim of legal educa tion as prima rily tha t of pr eparation for 

practice in terms of skills et a l.,thou;-h a ccepting the need 

for some "liberal arts" or"cultu.ral"content.The Judiciary, 

and perhaps writers in earlier :y ears, place n ore er:-.phasis on 

questions of responsibility and etl-;.ics. 
(iii) Expressed Aims - Unin tended Effects. 

The preceding survey of the expressed aims of legal 

educa tion in New ze~la nd,it is a rgued,su1ports the thesis 

t h_ .. t many of the actu~l e:ff ects of le6 al e ducation are 

unktlo·;m and un :,__ntended. The aims expressed b;y- most contemporary 

legal euucators in this country can be summarised thus; 
1.To train f or pr a cti ce. 
2.To enha nce so cia l understanding and re-examina t i on 

of the law. 
3. 1'o explore t h8 possibil i tie s of t he subject :mat ter. 13 

But r a rely is any con c ern eJ:hibi t ed for the a ctu;;il effect 

of l egal educi.l ti on on t he personalities of s t ude~1 t s, ev en 

thm .. 1.gh these a ims necce os ,Lrily carr ~'f.vi t h them. specific wo r ld-

- views, or appro a cheu to s ocia l r ea lity. The r e appears to be 

a ,:';en eral hop,~, t1: out;h it is UQexpre ssed, that i f legal e<Juca t or s 

addres s t ~1e mo re ge 1er a l a i ms men t i oneC above , t he stude_ri t 

v1ill au t o:rri-.:1. ti call y :1a ,1e i ns till ed i n him the v~~lue s, n orms, 

and ethics t nat s o f ev1 l egal e duca tors a re vlillin ~; t o di s cuss 

open ly ye t a ppea r, fr.om th e hin t s given in t he liter a ture, 

to suppor t.It is the vn:iter's contention thi..!. t t h is i s a f a r 

from automatic proce s s.The sur vey (section 5) wa s designed 

truth or f a lsi t ~, of this contention . 

12Ldito.ri a l,(1 934) 10 n . Z. l .J. 250 
1 3 Th ese c ,.t t ego.ri 2s are u sed by : .. • Cohen i n , "Ob jectives and 

I!lethods of Legal Educa ti on - an Outline." (1954) 32 Can. Bar 
760 

J 
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Section 5: 
The Survey 

(i) Objects of the Survey. 
The basic object of the survey wasJto examine 

some of ·t,he questions r a ised above as to the socialisation 
of law students by the Law School.The survey attempts to 
discover whether the following aspects of students' personalities 
a re changed as students move from junior to senior years of 
study: -acceptance by students of some of the 

ethical values that law schools seem (on the basis 
of the previous section) to be trying to promote. 

-changes in students' position on a 
liberal-conservative continuum of political attitudes. 

-changes in the anxiety levels of students. 

The survey also attempted to discover wt.ether the 
social background of s tudents had any relationship with 
these variables. 
(ii) A Caveat. 

The survey methods used were crude a..'1.d the results 
r out;hly processed, in tc:rr.rw of strict research methodology . 
The writer believes that the results indicated as significant 

a re significant.However it must be emphasised that the survey 

is intended to operate 0111:y a.s a rudimentary measure in order 
to suggest poss:i.ble effects of legal educatioG that are presently 

un kn o v,r11 • 

(iii) Some Predictions. 
Socialisation: It was predicted that if a measure of 

socialisation into the professional community and 
its ethical norms could be ccnstructed,three trends 
would become apparent.First, students v10uld exhibit 
increasing involvement,in senior years, with the 
law school community. Second, students would increasingl y 

accept, in senior years, the norms and values of the profession 

that the law school may be tryini to promo te. Third, 
students would increasingly think of themselves as 
1\professionals". 

'l'he "Socialisation ucale " , ,·1hich attempts to examine these 

va~iabli;as, is comprised of q_uestions 10-16 of the questiori...aire. 

( Appendix A) • 
To meet the obj ection that this t ype of approach, based 

) 

• 

' I . 
I 
I 
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on the theorised "internalising" of norms and values, depends 

too much on a conception of man as a passive recipient of 

"given" values, 1rnany of the remaining sections of the survey 

attempt to gain more information about the common experiences 

of students within the social nexus of the law school. 
Liberalism-Conservatism Scale: 

If indeed the conceptual an~ theoretical aspects 

of legal study do impart a world-view,it can be surmised 
that the process will tend to move students towards the 
conservative end of the political continuum,if the 
assertion that the conceptual perspective of law is a 

narrow one is well founded.Again, if students are socialised 
into a community,it may be that theybecome less liberal, 
in view of research findings that liberals tend to express 

t f 1 . f . 1 1· t· 2 erea er ee lllgs o: socia a iena ion. 
The Liberalism-Conservatism scale is comprised of questions 

28-32 of the questionn.aire. ( Ap~endix A. ) 

Anxiety Scales: 
Cne anxiety scale seeks to measure anxiety related specifically 
to law school studies. 'l1he other scale attempts to measure 
rna.YJ.if est anxiety level~, in the pe1·sonali t} generally. It 
was thought that the second scale,if not the first,would 
shmv a marked decrease in mean scores in senior years, as 
students' conceptior: s of their roles maturedfand their 
anxieties abou~identit;y were alleviated by their taking 
on the professional identity and norms in the social isation 

process.A further prediction was thus that students exhibiting 

high socialisation s c ores wuuld exhibit lower anxiety levels. 

The ,;vork/study related Anxiety scale is comprised of questio:i.s 
17-22. The r::anifest .\nxiety scale is compr isc ci of questions 23-27. 
( Appendix A. ) 
Social Origins: 

If socialisation is not so much an -._ infrnalising of norms ,.. 
as an extending of identities an cl roles already latent, 

10 Elliot op.cit.,arnong others,makes this objection,contrasting 

t h e "in tern:_.:.lisin;; " 2i.11 -• oach of h .K. L. erton et al., in 
Student J ~'-.'[Sician 1957, vr i th the more role-orien ta±ed study 
of H.S.becker,E.C.Hui;hes et·al.,Boys in '.'/hite 1961. 

2 · · - L> b 11 ·r 1 · d t · ' c• l . l . b 1 C t . . 1. L. nam o, ,a 1 a ion 01 a uC ,_L e meu.sul'lnL 1 era - onse]?va ive 

Attitud~s' '. (1973)36(1 )1erc cptual t·otor ~kills 103. 

J 



18. 

students from professiona l backgrounds should exhibit higher 

socia lisation scale scores than students from white-collar 

(non-professional, and blue-collar backgrounds. 

A further aspect of the social nexu.s of the ··law school 

that wa s felt worthy of exploration was the extent to 

which students perceived the structure of student relation-

ships as a hierarchy. Question 6 ( 1\ppendix . . A) examines 

this.It was thm..:.6ht tha t relatively "uninitiated" 

junior students would respond more positively to the 

notion of a "hierarchy" than would s:e.niors. 

Question 9 was intended to operate as a measure of political 

extremism/dogmatism.It was surmised that juJ1.ior students, if 

more anxious and less ·.vell ::ocialisedthan sen iors,would exhibit 

more extreme political views. 
( • ) Q F th d. l V uUrve;y: l ,.e _ 0 • 

The surv ey was c onducted by interviewers t a king v e rbal 

responses to ques tions on a cue-card (appendix A).Eighty-one 

r esponses .were elicited,comprising; 
fir s t y e a r students - 10 

se cond year - 19 

t h ird yea1· 
f 01-rrth y e a r 
fift h ~ea r 

- 20·· 

13 
- 19 

sf 
'11hese res ponden i:5 111e r e s e lected at r andom. Li.t<.:ert-type 

s c a les3 1:1ere used for most qu es tions , and 1::here neccessa ry these 

were scored tric{_otomous1/1·to simplify processing . 

All of the sc~l es except the socia li sation s cal~consist 

o f s e lected i terns dra\'TCl from existing sca le :., of high reliability 

and validi t ,:,- , ud :J.p t ed. ;:;l i {.)1tly vrh er2 n ecceGsa2·:;. Th e -;;01~k-rela ted 

anxiety scale wa s b a sed on a sc:.:.le de veloped by Sarason5 . 

The :1,la.n.ifest 1\.ilxiet:,/ sca le vms based on the Taylor L~. A. Scale. 6 

The Libera lism-Cons e rvat ism s cale derives from a scale developed 

by ·Rao.bo. 7 'i'he vvri ter b elie ves that the me a sures provided a re 

crude out sufficient f or present pur pos es . 

3 ,) T i·1r,,r t 11 ·1. t P.~}111 1· ~un f or -I-h e ffi 0 " "Ur "".,..,,.., .,., + of a tti'tu,d e r::"(1 93 ?. ) 
.1. 1.. • .J- _'\_C, ' ;_ .J t_.. _. ( l_ ~ - l1 .,, 1 "-'c:1. .:::, t::l! Lc..,; _ L V U - .._ 

11.rch. J>s J c. 1 40. 

L1r ~ee score sheet, a ppendix B . ii.l .s o Ma tell, "l s yckmetric Characdieristics 
of likert-t/pe r a tin . .c:; scd l e s. " ( 1970 ; 30 ( 9- l3 ) Diss. ·~b. I n t. 4406. 

5 1 ' (.• . ,.., c- . , • -t ·· . . I '1 c,,., ~ .,., -t , I' 1 1 ''h' ld 19co 7 0,... u . , . ,.Jarc...00n, nnJci e I l ,l ..... ""'C , l. d .Y :.., c 10 0. 'v l ren. (' p . ,i r:) 

(, 
·' J. ,'l_ Tayl or, A l e ,.' S C~li:... l it v !JC ,.tle of L- .a.ni .f c s t :,.nxi e ty ( 1 95 3) 48J. Ab. Soc. 

Isyc.285. 
7 W .itambo, 11 1. easure men t of so c i a l a ttitudes. " ( 1973) 35 I e rce ptual Lo tor 

~) 11.:i 1 ls d (-:; 7i 
) 
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The Socialisation scale was developed by the writer, as 
were :the remainder of the question s.The kind of ethical norms 

thai~were investigated in the socialisation/scale were thos e 
that appear, to be in the minds of legal e~.ucators, on the 
b a sis of research for s e ction four - i.e. dedication to justice, 
sense of purpose in so ciety, self-image as a professional,and 

so on.Every atterapt was made to eliminate extraneous factors, 
and a number of similar s cales were examined. 8However t his 
scale has not been subjected to reliabi l ity and validity testing. 

No control group was used,and it must be emphasised that 
the writer makes no assertions about the anxiety,conservatism 

et al. of law students in relation to the outside communi t;{~ 
Identification of the social group to 1nhich students belonged 

was made on the subjective basis of "fathers occupation".This 
is an extremely crude determL~ant of social position ,but it 
was fm .. md on pre-test that · the more precise methods available9 

were cumbersome and evoke u several refusals by students who 
perhaps f elt threatened by probes into family background and 
finances. 

To ascerta in the significunce of the mea.Yl gr oup scores 
obta ine d F- ::.~a t ~_os 12md t-- t :.; __; t ~;1 \e r e conput::)d. The se calculations 
enable assertions to b e made <.1 S to t l·1e :probabi ~i ty that · the 

difference betwe en two means is caused by sampling error or 
natural fluct"'-.l.atlons of response. 'i.'hus if we ha-·i e two scores 
of "10" and "12",an u. a qt"of 1.5 is cora1mted 3. t probability 

"p"::.:C .05, t he probability is only 51: that the difference between 
t} ~e scores I being greater than 1 . 5 is due to sampling error. 
Statisticians usually treat a di£ference bet:ueen scores with 
less thal\ a 51~ probability of being due to sampling error as 
being a sit;nificant difference about which as s ertions can 
be made.In the example given,the di fference between the scores 

wo L1 J.d thus be treated as significant. 

8 1i·or example; '.iallace, "Institutional Socialisation of College 
Freshmen."(1 9f;4)70 Am . J . Soc.303 
2.l s o Eadj a , "1.,li er1:.1ti on ruw i n t~ t;re.ti o:1 of ..:, tudent 

Intellectua:p,. " ( 1961) 26 Am . Soc . Rev . 758 
9~or example, A. B. HolJ.ingshead , Two 'Factor Index of Socia l Fosition . 

( 1965) 
1 0 C8.1clµ a t ~d O Cl th8 busis of 

11 Ibid p .11 2 

) 

J.l ru:.riin,:s c:lnd 1~ in tz, Coopu t·:.. t; OL -1. l 

Handbook of Statistics 1968 p .22 
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(v) The Results of the Survey. 

Socialisation: 
The mean scores ·were; 

year: 1 2 3 . 4 5 
score: 13. 80 13.89 12.50 13.08 13.00 

The differences in scores were only marginally significant 

a t t=1.27 p=0.10. It was sus pected tha t the two f a ctor 

nature of the s cale n itc_;L t be respons ible and consequently 

separate means were deri ve d for scores on Questions 10-12-

the "Social Involvement" questions, and for Questions 13-16, 

the "eth ical norms" que stions. 
There was found to be n o sif:,'Ylificent difference upward or 

downward i n t r...e mean scores 0 ~1 t he "Socia l Involvement" s cale. 

Junior a.r.1 d Se11ior students seem to exhibit about the sarae 

degree of i nvo lveQent. 
Rov1t ver tl e mean scores fo r tte "eth i cal-norms " scale were; 

year: 1 2 3 
score: 9.90 9.3F 7.90 

p=0.05. 

4 
8,38 

5 
8. 15 

Here t :!.e tre:1d towards rejec tion of these "e thical norm~ " 

i n t ile senior years of 13 tuu.y i:3 clearly sigDi:i:"icant, es pecia lly 

the "bottomi n:.:.,-out " in the t hird year . These scores i ndicate 

tta t s tude 11ts i n the t h ird , :t'm .. ll'th, a11d fifth years are s i gn-

ifica.n tl,:. l ess v1illi11g to accept the t ype of value::. se t 

out in the guestio:. s thait more juni cr stud.er-its . In tl!is res-

pect at l eas t they mi ght be sai d to be poorl~ soc i alised in 

ti1e eth ical norms t hat a.re oJten assertect to be one a.trn of 

l egal educat i on . This does not accord wi t :r. the predi c tions 

made on t he bas is of theo r y , and it mus t be concluded t hat 

·:irsatever ~,ocial i sa tiu.L1 i :; taldr15 pl ace t.! ·e i nculcat i on of 

such values is not par t of it. 
I erl1aps one ::;;uggestion a~ to what is t aking i; l :::i.ce i s given 

by a separate analysis of queotion 16, which asked f or agreement/ 

Qisagreement with t he state12.en t t hat "the rul e of l aw is 

nothi nr; raore ilOT l ess th:in t he rule o f force . " I::ean scores were; 
ye3.r: 1 2 3 4 5 
score : 2.30 2.57 1. 75 2 . 23 1. 7 9 
t=0. 64 p=0 . 0 5 

I 
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Agreeu1e11.t beiag represented by a low score, it appears 

that there is a significant increase i n agreement with this 

statement in the third a . td fifth years , aGain with a "bottoming 

out" in t e tliird year. 
The stateraent mi ght perhaps be t a.ken as a measure of 

cynicism. Why then does the trend not accord witt the 

decrease in cynicism from junior to senior years observed 

by Eron and Redmount j_n one study of l aw stude11ts? 12 0rte 

te11.tati ve a.Dswer might be that t:te younger Hew Zealand law 

students(U.S. law students are already graduates , ) find it 

ra rder to cope with t , e disillus ioning experie11ces Redmount 

attributes to the Law School elsewhere in his study. 

Liberal-Conservative seal~ : 
None of the differences in scores (by year of study)on 

this scale v1ere found to be sig .. ifi ca.11 t at p=O. 10 • This 

failure of any significu.11. t chang e i n. Liberal- Conservative 

sentiments to emErge, contrary to predictions, i 3 to some 

e :, , tent e :_plained b ., tl :e responses to Question 9, dea ling Vii th 

rolitical orientation. 
In r::u st yea rs, u.'b u.t ::,,o,J o.f students cla ssed t neos'::l ves 

as left of cen tre, 30'.!'~ centre , u.. d 30% right. The interest-

ing feature here is th2: t , in senior years, while the prop-

ortions to left and rlght of ceil tre do not shift rn '.:1.rkedly 

( except i n the fifth year when on ly 51~ classed t ; e rr:sel ves 

as "ce11 tre 11
, tl Je two cides i n creasi ng about equally) the 

numb e r prepared to label themselves as far left a.'l.d far 

ri ghrt (:i.e., extrene vi ews ) increased. Thus, while an aver-

age position remaiI1ed about the same, extreme views at both 

ends of the continuum increased . It might be inferred from 

this that i'ihile direction of political leaning may not 

change, t lie dogmatism with whic:t political 0 1 inio 1s are held 

increases in the s enior years. 

Anxiety Scales: 
Law School 1'/ork- l{el "" ted Am:iety . 

year: 1 
mearcscore 3. 20 

2 
3.00 

3 
3.00 

4 
2.77 

5 
2. 42 

----------------------
12. L . Eron and ILS . Rcdmount , '"rhe e J_·fect oi' J.egal Bducat-

ion on At titudes " (1 957 ) 9J.L.Ed.431. 

) 

• 

,C 
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l'. one of t hese diffe rer1ces were significant at p=0.10 though 

a clear downward tendency appears. It can tentat i vely be 

asserted t hat work-related anxiety does not i ncrease or 

ciecrease significantly with y ear of study. One e:zpla.nation 

of t h is result may be that those who do not achieve tne 

optimum anxiety level for r,roductive work are weeded out by 

failure,as are t h ose who exceed that l evel, t h e overall average 

t:ms being homog cnou.s . 
I·,:anifest Anxiety· ; 

year: 1. 
mean score: 1 .70 

2 
2.26 

3 
3.25 

4 
1:. 77 

5 
2.11 

Manifest anxiety was found to be significant between 

several years a t t=0.83, p=0.01. The t rend is to i ncrease 

to a pe:;,k at third year , then to dro p away again to lev els 

not s i g11ificant:iy diffb.1·en t from tliose of the first y ea r. 

'n1i s can be read with t li e teHdency of the third year to 

be a low point i n t erms of "eth i cal-no rms " socialisation. 

it may b e t en t at i vely assertecl that anxiety a.YJ.d the soc-

i al i sation process are correL1ted, for it a :r:rears fro E1 t li ese 

resul ts th a t I in terms o L. g,:;n e r a l perso :1a l anxiety l evels , 

l'.. w school is an anx i ety pro voldng e ]-::peri ence . Yet t l: e fail-

u re of any sig.nif'ica11t di t fcrences to apr,ear in the work-

rel :::i. t c d a x i ety scal e DU[~gc st t l1:...:. t it i s not tl :e fact of 

l~w school work which _;;, ro vokes thi s anxiety but its co~1tent. 

( Ag e a n d t h e 3ocial rol e of the Stude ·t may also be factors 

however). 
Further Analysi s of Anxiety Scal e : 

Response s were now ~roupe d accord i n g t o t heir score on 

the Eanifest anxiety Scal e , s i x groups being create d , comp-

rised o:f t.he po s siLl c: scores 0-5 . Cn d.e.ci vin~e:J.:lS for the 

"eth ica l-norms " sociali13a t i on sca le f or each o f t he group s 

t hu s created it wa :::J 1·ound tha t t r: e lo wes t scoring group on 

t he an. ietJ scale had t he hi cheo t mean on the socialisation 

s cale, sign ificantly different from t he otber groups at p=0.05. 

It can reasonably be inferre-.. : tLut studentu who have accepted 

t ~c t ype oi ' 110..cms exemplified in the soc·i_alisatio~scale have 
t iio ::, e vrho 

h ave i n t ernal i sed t 1 es e no_::·mu l e s 3 success ful ly. Sit1c e these 

n orns are incre:1.singly rejec ted by senior stud ents , t:he 

hi 0he r anxi ety levels i r t L. ... tc r· y ears ta ic e on ne1.·1 r1ea r1 ing .However, 

I 
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the tendency of the anxiety l evel to drop in the fourth and 
fifth year lea ds one to believe that some new set of norms 
has filled the a.xiety provok i ng gap left by t he rejection 
o f those in the socialisation scale. 

To check whether a 6 e haa any effect on anxiety scores, 
the me211 age for each lli1xi ety group was calculated and an 
F - ratio computed. 'rhe variance of t hes e means ·Nas :found 
to be n on-sign if lea n t ( p > 0. 20.) Age, it appears, is not 
the primary factor tha t determines anxiety level in the law 
school environment. 

The response to Qnestion .8, on the degree to which 
emo t ional reactions affected work was also calculated for 
each anxiety grou11. 'rhe low anxiety- level groups felt that 
emotional reactions interfered only to a small degree with 
t . eir nork, w.,il e t~ e hi.;1 1 a~ix i e ty-lev e l grour s felt ~'(\:, .. \ 
i n terfered to a greate r degree. This tre~d was generally 
significant at p=0.05. 
Career I n te~i tions - Qu esti on 5. 

year: 1 
Pro posed career : 
(a) Yrivate Practice 

30% 
(e) Legal Aid, 

Social Work 10~ 
Community Services . 

(f) Cther . 

2 

42~{, 

55'~ 

211~ 

3 4 5 

40~~ 54% 60~b 

355~ s;: 5~ 

1 O;. 30,~ 25f 
Proportiol1 s of students inte.:..dine; careers in t ~ .. e other 

o p tiofls offered ( see Appe11dix A) remained fairly cons t a."lt. 
It will be seen t hat while o. fairly consta.'lt rise in those 
i n teEding to enter pr,·ctice occurred, 13 t he number o i' t:hose 
i n t ending to do "phil:.-1 .. thropic" work pe.s.ks i n tL.: third ·;/ear 
( coincidint; vii t ;-t t l.e h i t:;h a. .xiety anQ lo w socialisation scores). 
This i~creas e is, it se ems , comprised of defe ctors from 
t t1e "other , 11 "bu :.:,i ness ," "civil s ervi ce ," and "polities" 
c a tego 1·ie s , i.e. those i.: i t h a l es s strong corrJni trae~1t to :pract-
ice, anc.t perlu.i,:~'·S to tl1e prof ession 6 et1e r all y . The i n.c re:..1.sed 

------··-·- --- ---
13 . This v1:1s a l so t Li · tc:Lde1,cy c1 L .,c l o .;;ed i '1 a 1·ecc'" t s tud} 
a t Aucklillld Law School. R. l'v: . l'ioak es, Law Cu.r, ers L . J .. l~. (Hon s) 

c. i ssert ;:ition. . Auckland 1973. 

j 
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w Libra! 



24. 

number of philanthropi c-type work res1onses in the third 
Jear might be i nterpreted as a "rebellion " agains t the social-
i sation that suc cess:L°ul ad op tion of t he conceptual modes of 
legcl thought en t ails ., .'/hen s t ude .. ts realise tnat they must 
rnaster t ne se modes of tnought to succeed at even philanthro r:ic 
l aw-work , they perhaps beg i 1 to consider other possible 
c areers , i n clu.dti.ng private practice. 
:Sffect of Fn 1tional Eea_rnons 0::1 \'i'Q.J'.$ . 

Questio._ 8 results revealed a clear tende11cy for 
senior students to fee l that their eraotional reactions 
affected t heir work less . It might be inferred fro~ this 
t hat t hey are becomi ng more "hardbitten " (or I'-l.Ore competent), 
but a more likely L'1ference i.s that those s tuden ts whose 
rea ctions affec t tLeir work too baaly are eli:__inatea. by 
failure . 1:e c.rn.ount 14 .su6c;ests that tr '. erc i s a n "opti.Gum" 

~c.-.c\. level of a.rudety wh i ch spurs work effort , bu u"v,hich reasoning 
and c onceptualising ab i li t y is progressively destroyed . 
The result s o:: questio .: 8 perh;ips su6gest that such a process 
i3 at work among :.:.;tudents . 
Perception of s~Qdent social structure : 

Aliout 10 - 1 5,: 11 ore set1ior students than junior 
students agreed the. tthere was an " i nner circle" of senior 
s tuden ts i n the l aw school . Some pol arisat i on of v iews on : 
thi s quest ion occurred , v,i th O;{ in the fifth year undecided , 
compared with 301~ in the first year . "'i!.1is s1.1gcests that whil e 
students' perceptiom o.f the social nexus of t he l aw s chool as 
a hierarchy increase only sli t:_;htly , their percepti ons of it 
as a social nexus of roles etc. do i ncrease . 
Student Idea lism: 

Agreement with the s t a tement in question 33, tha t l a w 
school daJHpens s tude:i t iclealisrn, showeci a fai:ely steady 
increase f rom junior to senior ~ ea::ss (reaching 74~:in the 
fifth year ) . 11h is is pe rhaps especially significant with regard 
to the trencis i n the ethical-norms soc i a lisa tion scale and 
the anxi ety scale . 
Analysi s b;r Social Gr~2.:?:-E: 

Of 7 5 responsehJ to t: ,e question as to fathers oCCU.J:atHm , 

1 4n. S . Ti edmoun t, "A Co:c.ceptual Vi ew of the Legal Education Process. 1
' 

( 1972) 24 J . ::,e t; . Ed.129 

/ 
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28 were found to be "pr ofessional",34 "white-collar", and 13 
"blue-collar" (including farmers,tradesmen etc.). 

The mean score on the ethical-norms :: socialisation scale 
vms calculated for each group.An :F'-ratio v1as corr:.puted and the 
variance of these mean scores found not to be significa.~t.(p) 0.20) 
This result suggests that changes in the "ethical" aspects 
of socialisation have n~relation to social background. 

The responses to question 4,reasons behind the decision 
to study law,were; 

Social Grou~: Professional White-collar Blue-
Reasons: collar 
(a) Drifted into it. 11 ~~ 21 % 38% 
( b) Law offers certainty. 7'7~ 6<::~ IJ 0% 
( C) Interest in law. 46% 38% 31 % 
( d) Autonomy anct respect. 11 5: 21% 8% 
( e) Other. 25% 1 5~b 23% 

The most distinc1difference between the groups is that 
many more students of blue-collar backgrounds "drifted into" 
law school.This woula accord with theoretical assertions as 
to the directi c..;n arid imretus that middle-class families give 
to their offspring.Sup:por t for this interpretation comes from 
the finding that many more professional than blue-collar 
students entered law scbool because of "interest in law",perhaps 
reflecting a 11ore intellectual orientation in the professlonal 
group . The yihite-collar c:roup, on the other hand, placed .rr.ore 
importance on the "autonomy and respect" aspect of a pro f essional 
career,perhaps reflecting the "upward aspirations of the :. 
midd.le-clo.ss " that some coomentators h:·pothesise. 

Question 5,relating to the career aspirations of students, 
revealed th2.t while about t he ssne nuEber of stµdents in 
professional and white-collar gfroups intended to enter practice, 
only about a third of t his number in the blue-collar group 
so in tended. "Other " and "don't lmovr " responses were, in the 
u lu.e'::"'collar group, double those in the ~vh:Lte-,col~ar group . 
In turn, vihi te-collar responses of "other " and "don 't lmow" 
were double those of the professional group .These rem.llts 
seen to confirm tln. tr;tuuen ts with rrofessional 2.nd, to a lesser 
extent, white-collar bacicgr01 .. mds are more hiGhl y directe u 
and , perhnps , motivat ed than those from blue-collar backgrounds. 
T.t:is gives some suprort to the theory that,lsocialisation is 

) 

• 
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in part an extension of v1ha t t he indi v idua l already is, 
though the results vis-a- vis the socia lisation scale suggest 
that,in respect of the types of values contained therein a t 
least,there are no predispositions according t o s ocial 
background. 

Finally , the results of Question 7,on the extent to which 
student expectations of the law course had been fulfilled, 
indicated no signific8.llt diferences by s ocia l group.This result 
suggests that expectations about the l aw course are not instilled 

0.. to any greater degree byl\professional background than by 
an~ ·Dther.Overall about 70% of students stated that their 
e xpectations had been "partly fulfilled". 

) 
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Section 6: 

Conclusions: 
In inferring conclusions from the survey the caveat as 

to r.ethodolo gy must be repeated , as nust the warning that 
correlations do not demonstrate causes.The results are 0.!1ly 
intended to be indicators of possible effects,a..Dd tentative 
evidence i1 support of theories. 

While they are at law school, significaDt cha..Dges occur 
in students' anxiety levels,in their socialisation into s ome 
of the "ethical norms" of the legal profession,in their work 
intentions,i11 their le vel of idealism,and,perhaps,in their 
level of cynicism.All of these changes except those relating 
to ethical norm3 are changes which the stated aims of legal 
e ducation in :Tew Ze 2l ,:l.fld t uke no accou..YJ.t of. T.ndeed, with respect 
to some ethical norms,it seems that students are "de-socialised" 
in terms of the sta ted a ims . The general picture is t Lat students 
[; O through a period of inc .1·eased anxiety in the middle years 
of the lav, course, and emerge :from this period more committed 
to private practice (or to its avoida nce as a career opti on ), 
more polari se d arhi do gL'18.tic po1i ticall,>· , and le ·_s ·. :illing to 
s :1y tha t the lawJer uphol ds i dea ls of justice and ethical 
con duct.They are perhap s more c~nic 1 a n d cert~inly less ~ 

i uoalistic. 
Over,-ill, while it c a rn1ot be co t1clusi v ely pr o .re :'1. t Lat t h e 

law s chool i:J responsible for these cl . . n ges ( the ;.:.nal:, sis 
of social 9:cigins suggests these are a force at work also ) 
it seems t iiat one of t h e follov,ing , rocesses m3.:,- be occurring. 
Ei ·ther the lega l education process is rejec ting those who do 
n ot e:;dlibi t o.r can 11 ot t ·J.ke on t he cha r,.:.cteristic s fou..,.'1d L": 
senior ;years, or lega l e 1.iu ca tion actuall ,'.i fosters these qualities 
i n individuals.The social s etting of the law school pla ys 
a par t, but this social settin g is largely dictated by t he 
structural nature of le i;o.l educc:~tion . 0.'lQJly law teachers 
recognise t ~1is in their ern.pha sis on the nee d for "cor:unu.'1i ty 
in the law school". 1 ) 

'::he t h i cd year s ee i:i. -c, to b ~; someth ing of 8. ·,1:1. t e rshed . 1'hor21 e 

1 J?or exa mple , ~ . . Ller,ellyn , Bramble Bush . 1 930 
and :ilso :L !·1 A Stcit cmen t of :;o '."1c el'T1 . ··_:npubli ..,he ,..:. rap;_;:;.' of 

t~ie .r . T_: . • J ;;J.':t l•':.1~ ~l ty, 011 the thre<1t2ne u de;;10li tion o I · :L ts 
"home" i:i. the l .un t e r building .1 974 p . 4 
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speaks of a "thin -year malaise "~whic~ on the data of the 
su:r-vey seeDs a nore thctI1 apposite description. The conce:pt1:1.al:±y 
taxiz1g third year subjects, taught by socratic methods ( in the 
main), a nc~ follov'l'img a yea r of similarly difficult core subjects, 
seem to be the main mec1u..~nisrns by which students are forced 
to accept the conceptual premises of law, 8.r!.U 1.:ha tever welt-. 

-anschauungen these premises carry with them. 
The contention of the vvri ter is that legal education has 

effects which are largely unconsidered and unplanned, a.Y).d that 
some of these effects are of great importa.11.ce in the formation 
of personal and professional identity.If legal education is 
to be continued 0 11 its present basis the v,ri ter believes that 
students should consciously be started on the development of 
a coherent social and moral philosophy of their profession, 3 
ruther than continuing the present practice of allowing these 
values to grow in a totally undirected ano. unconscious f:1sl: ion., 
at least during t h e period of l a w school trai..11.ing ~ ,u terna ti vely, 
some other basis of lega l educa tior. night be sought,perha ps 
a 11 tr;-msactionQ.l 11 4 b a,sis, or a "functiona l - i nformational 11 

approach, secin,; law r:wre in terms of s oci :11 en6 i n eering. 
If indee u soc ic tl 1·e l .J.t i cHL:i ·;;i t hin r rofes ._;ional cor.: .uni ties 

res emble Durkheim's pattern of mechanical solda rity,and if 
the rela tionship of professio ,Lal cormnuni ties to society is 
L t the pattern of o r t:;a.nic solidarity, t l:cn in u sense the 
ide~1 tificatio11 with a profe s 3ion forms t ":: e basis of the soc±etal 
life of members. In a ',vo.cl d of anomic relationships this becomes 

even more important, an \~ partly explains the :professions' strenuous 
defence of their prerogatives.Given the important and specialised 
ro..1.e of professions in modern society ,more i n f'o r mation should 
ure,. ntly b e sought ab out the forma tion of the profession3.l 
id entity tha t go 0.erns t11e relationship of the professio~s to 
thut society.What j.s the professional identity and role that 
law schools develop in st'udents? 'dhatever it is, it may be very 
different from that which legal e ducators suppose. 

2 T ) T" .0. norne, ·E(iv_cation fo r the :Professions of I,~edicine, Law, et al . 
o:;, .t:::it. 

3 (· c,o I I, a ·Ll, '7 tt';.i,w r·n). t· ·ture u ~c ,, • t ~ .u, J.J. .. ivU. ..1-C L.l and 1l':co.i 11ing I'or Law j-'ractice." 
(1948) 1 J.Le~ .Ed.205 

4 l.'.edmount, 1"11r :msa ctio :1;__:,l Emphasi :c; i •1 Le._:pl Education. 11 
( 1974) 

26 J .l,e g .Ed.253 
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"rlhen the Yyrot case was brought to the Supreme 
Court by the Lord Chancellor,it fell to Justice 
Chaussepied to examine it for errors,if there 
1;vere any ......• After much difficulty and repeated 
refusals by General van Julep,Justice Chaussepied 
obtained access to the files.As he studied them, 
the Judge was filled with vwnder. He found in the 
files advertisements 01· novelty shops, newspapers, 
fashion illustrations; grocery bags,old business 
letters,school notebooks,~dpaper for polishing 
floors, playing ca rd s , draf t s , ai1d s ix thousafld 
copie s of th e · ~-:1::. y 1,o Drewns ', t ut not a single 
document conc erning l 'y r ot. 11 

from Anatole France, Penguin Island 

I 



29. Al PENDIX A. 

Survey o.f Law ~3tudent Opi ni on 

This survey is being conducted as part of an hon ours 

research paper.Its purpose i s to examine students'opinions 

about legal educa tion and to examine stresses on students. 

The results may be used by the f a.cul ty a..,id it is cons eq_ucntly 

in your interests to answer a s accurately and frankly as 

possible. However,if ~ou do not wish to answer any question 

ple:.,;. se s imply state "object".Your name is not required and 

ycur responses will in no way be identified 'Ni th ~· ou.Flease 

work through the paper o.s quickly as possible to allow the 

maximum number of responses to be collected. 

Question No. 
1. Please state what year of stuay you are currently engaged .. in. 

(i.e. 1s t,6~d,etc.) 
2. 
3. 

4. 

Ple2.s e sta te .; our ~-.ge . 
}'lease state .) our father' s occupation. 
GENE1>'.AL ATTI1'UDE 1.~0 LEGAl EDUCi1.11' I 0}1. 

In this section pl eas e r e s pond by stating the letter preceding 

the statement which you f e e l mo s t represents your opinion • 

.. h ich of t he f ollowi ng ffi [ Js t repres ents t he reason behind your 

decision to stud,/ l aw? 
( a) I made no conscio1_;_s . de c i s ion - I arifted in to it. 

( b) Law of fers ce r t a i n.ty an d cla rity. 
(c) I nterest i 11 l av1, in t '3l l ectm1.l cln l l enge and s timula t ion. 

(d) Autonor:iy,re s pe c t, a:1d a ::esr:on s ible posi t ion . 

(e) Otller: _p lea se specify. 
5. •r/hat type of work do ~ ou u.:nticipate doing when qualified? 

6. 

(a) Priva te Frectic e 
(b) Commerce, Business. 
(c) Politic.s. 
(d) Civil service. 
(e) Lega l aid,socia l work,corr:.munity sre . ices. 

(f) Other: please specify 
What is your reacti 011 to the asserti 0.t1 t hat "senior students 

in the l aw school fo 1·m an 'inner circle• of relat i onships 

and friend ships 11
• 

(a) J troagl i aeree 
( b) ,g ree 
(c) Undecided 
(d) Tiisagree 
( e) ~. t.rm:..-:__:l ;y di s :.:.[;ree 

I 

• 
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8 . 

30. 
::., ineeibeins i ,1 law school,ha : e , our expectations of l a w an.ci 

' the studj of l aw been ful1.illed, whatever ~hey may have been? 
( a) ,ot a t a ll fulfilled 
(b) Partly fulfilled 
(c) Completely fulfilled 
( d) I:ad no expectations 
Genrally,in y our law school wor k,to wha t extent oo you feel 
that your emotional rea ctions interfere with ana lower your 
performance? 
(a) Not at all 
( b) To/a small extent 
( C) To some extent 
( d) To a moderate e x te11t 
(e) A great deal. 

9. IH your ovm view,would :. ou s a y tha t ;y our personal philosophy 
is : 
(a) Far left of ce nter 
(b) Le f t or 1i~era l 
(c) Liddle of tr-:e road 
(d) c onservative 
( e) J'a r r j gh t 
(f ) :Jon 1 t know. 
:RBLA'l.1I ON 0: I }S , I't'E STAF:i: ' . , ( l.J O'l'ff H S't:UJWHTS. 

10. To wh:. t extent do you ha ve con t a ct outsid e l ec tures anri tuc. or ials 

11. 

1 2. 

·:.'i th faculty s t::1. ff' ? 
(a) very of ten 
( b) Often 
(c) Somet i mes 
( d ) I n frequently 
( e ) :r;ev-e r 

To wha t l<~xt ent a r e y our fr i et-: d s and a~n .. ;.2.intances l a w stud e :1. ts I\ J.. 

and lawyers? 
(a) Almost all 
(b) Vost 
Cc) Some 
( , ) ,0 A fe w 
( e) Almost n one 
Eo·:1 oftc1.1 do "J O 
law s chool in th•:: 
( a) Ver;/ of t en 
( b) Often 
( C) Sone t ime3 
( d) Infrequ ently 
( e) .:ever. 

) 

fee l u ncomfortab l ~,- c. iffc r ent out ~i d e t:1e 
pre s en ce o :C non-la w s tuden ts or lawyers? 

• 

• 
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31. 

To what degree do ~-ou think of ;') ourself as being in. training 

for a profession? 
(a) To a great d~cree 
(b) To a moderate degr e e 
(c) To a small degree 
(d) Hardly at all 
(e) Never 

14. To what extent do you agree 1,; ith the following statements: 

"'.['he \rnrthwhi l e l aw'-' er r:~us t, in his work, stand cam.mi tted to 

the eternal quest for justice,wherever it may be sought." 

(a) Strongly agree 
(b) Agree 
( c) Undecided 
(d) Disagree 
(e) Strongl y disagree 

15. "'i1he Jo1..mg ent .ca..'lt to the legal rrofession br-iJ16 s with him 

f rom the univers ity a prof mmd sense of de<iica tion and of 

the long-term purpose which he i s t rained t o fulfill i n society ." 

(a) Strongly agree 
(b) Agree 
( c) Undec i ded 
( d) Liso.gre e 
(e) ~trongly dis~gree. 

16. '"l'he ' rule of l :J.w ' i ::., :10thin~; more nor le ss than the ru.le of 

foi~ce . 11 

17. 

( a ) Strongly acree 
(b) Agree 
(c ) 'Gride ·~ided 
( d ) Disagree 
(e) Strongly disagree . 

The next section is concerned with t he amoun.t of st:t'ess 

;,vhich legal educu t ion puts on students. ',·ou are reminded that 

~ 9ur responses are corn.ple t e l y anonymous, and are a g· in r ,ques ted 

t o be as frank anu accurate as possible . 

l 'l ease respond by stating "yes " or "no ". 

Do you wor1·;; when l ecturers v.rho expect s tudenj"s to prepare 

1·0 ::. · cl:.:.. ;::3 a re like 1..1 t o c u. l l 0:1. ~-ou? 

18 . Do ) ou wor.r:y about pa :.... sing end of year exi.:._Tf[ i nat i ons? 

19. :Do you think ;, ou wor.f';/ more about your \JOrk th:,rn other students? 

20. !°d' t er .: ou nave sat a te.IT.13 test or ex. :mination or handed i n 

a I iece of' '.Jl'i tten ;,·1o r ~;:, c.o ,. ou ,,-,-or ... ':, uuout ho . well you diu 

in it ? 

I 
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22 . 

32. 

Do you frequently wish sou dicl not worry so much about '.J Our 

'l!Ork? 
Lo you ofte;1. feel in class that most other students understand 
better than ,/Ot.l. do? 

Please respond to the next set of statements by stating whether 
they are "true" or 11 false 11 as concerning you. 

23. I work unde4a great deal of strain. 
24. I find it hard to keep mv mind on a t ask or a job. 
25. I am very confident of msself. 
26. I often find myself wo r-r,ying over something. 
27. 

28 . 

Life is often a strain for me. 

YOUR GENK:u\L VIEWS. 
To what extent do ;you agree or disagree with the following 
:.,tatements? 
:Sasic changes in peoples character cannot be mad e by carrying 
out reforms. 
(a) Strongly agree 
( b) Agree 
( c) :cndecided 
(d) Disagree 
(e) Lltrongly disagree 

29. ? reaking the law c ,J.n never be justifi ed on 5rounds of cons cie.n.ce . 
(a) ~trongly agree 
(b) Agree 
( c) U. adecided 
(d) Disagree 
(e) 0tron~ly Disagree 

30. Power i G oociety has sl1ifted from pr actica l hard-headed men 
to vrnol:. iue ._ .. lists ;,:ho 1<:.H ow little about t .e 1·eal riOrld. 
( a•)· Strongly a gree 
( b) Agre e 
( C) U;~decided 
( d) Disagree 
( e) ::i t1·ont.::;l.; disagree 

31. Social reforners are prepared to destroy both good and bad 
to 2.cllie ·. e t he ir ob je:;tj_ves . 
(a) ~tron~ly agree 
(b) .\bree 
' c) lin0ecided 
( d ) ~isag:;:ce 
(e ) Strongly Disagree . 

) 



32. 

33. 

There are natural leaders and followers and society would be 
better off if people a ccept ed t his. 
(a) Strongly agree 
( b ) J,.gree 
(c) Unde cided 
( a ) lliagree 
(e) St rongly disagree . 

33. One of the stabilising effects of law schools is to da.rnpen 
Undergraduate i clealif.im a11d ardour for causes in favour of 
ardour for }J::V:Ofessional success in the established commu...."li ty, 
and acceptance into the law world. 
(a) .3trongl y agree 
(b) Agree 
( C) Undecided 
(El) llisagree 
( e) Strongly disagree. 

Thank you for ~. our co-o~ra tion. 

) 
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