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Seetion i«

Introduction.

The general aim of this study is to examine some of the
processes occurring in legal education beyond the mere acquisition
of skills and "learning the role of law in society".It is primarily
argued that legal education integrates the individual both
into an occupational community and into society at large (in

-+

terms of the conception of the relationship of the legal
community with society,and of the formation of ¢ “weltanschauung”1).
It is also argued that legal educators rar elj,lf ever,make
this tyre of analysis of the results of their efforts,and
that consequently the integration of the individual into the
professional community takes place in an almost totally
undirected fashion.To examine these questions the following
roints are to be considered;

— the concept of "profession",its major features,

o

and some theories as to the function of professions in
G

- some aspects of the purposes,comnon features,
and effects of professional education processes.

- the expressed and unexpressed aims of legal
education in New Zealand as seen by legal educators

and the practising Profession.

Clearly the assertions mad: above are meaningless without
some form of empirical data from which inferences can be

crawn thaut support the argument.To this end a survey was conductec
among law students at Victoria University,with %

obtaining information about the effects of legal
on students' personalities.lMore detailed objectives of this

2 T -. ox e B A A
survey are set out in section five.

1 = - . o i
Translated, rid outlook",though including the concepts

of ideology and personal philosophy as well.
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Section 2:
The Concept of "Profession".

(i) Characteristics of Professions.

The examination of the concept of "Profession"
and the characteristics of proféssions enables an analysis
to be made of the manner in which professional training and
education inducts the recruit into the community of the
profession and into its world-view and ideology.

No definition of "profession" exists that all sociologists
would agree on,though most definitions have a few overlapping
characteristics.Some writers,in fact,see "profession" as a
useless device for any meaningful analysis,arguing that it
is no more than a status claim.1The writer believes that
utilising an "ideal-type" definition,while recognising its
limitations,enables a useful analysis of social reality to
be made,by,as it were,abstracting from that reality and
examining the part that "profession" as defined plays within
it.

The characteristics of professions identified by Elliot2
would probably be a fair amalgam of those set out by other
writers.A profession wil usually have;

-~ a special skill

- a lengthy period of intellectual training

- autonomy and responsibility

— control on methods and behaviour of members

- control of recruitment and education

- collective responsibility for members' actions
- a fiduciary relationship with clients.

Other commentators emphasise that the professions are
occupations where prasdice is founded on an understanding of
the theoretical or coaceptual structure of some department

'?
of knowledge.”’The imporitance of this characteristic will be

< Al
+h:

pointed out in due course,suffice it to say presently that
the heavy emphasis on conceptual,analyticel,and theoretical

1h.w.H:lbenstein,"A'Critique of 'Profession' as a social Category."
(1963) 4 Soc.Quarterly 291

2p.Elliot,Sociology of the Professions.’ 1972.

jbor example,lti.Cogan in Vollmer (ed ),frofesbionalisation at p.49

Also M.Greenwood, "Attributes of

\9)

Profession" (1967) 2 Social Work
No.3 $.144
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3.

exercisesin legal education indicates the existence of this
characteristic in The legal profession.

Some importance 1is alsq@laced on the length of of schooling
for professions,and the fact that professionals are always
in favour of selecting their own fulure colleages through

control of admittance to practice.4

CoganSSuggests that an additional characteristic of professions

is that they consider their first ethical imperative to be
altriistic service to the client.This is accepted by few

. Mot - : :
writers however .Goode, for example,points out that the claim

of professions that they "serve the client” is not true altruism

but merely a reflection of the fact that their ethical codes
are such that conformity with these codes rewards more
handsomely than ignoring them.It is also worth pointing out
that the service to the community that professionals envisage
is still the service rendered by indiwiduzl i

to individual members of the public.Thus the values and
organisation of the professions tend to favour some individuals
over others by concentrating on the individualistic conception
of service mentioned to the detriment of concern with the
overall distribution of social services.7ihe altruism of j

professions is thus merely "service orientation" as Schein
puts it - the use of skills for the individual client,with

absence of self-interest or moral judgment.

Of the characteristics of professions mentioned above,
those of principal interest®to the presen studﬁwill be
the theoretical basis of training,the extended period of

training,and the control of education and training.

(ii) Professions in Society.

The roles of professions in society as perceived by sociol

and the professions themselves also give useful perspectives

4.See E.C.Hughes,B.Thorne,et al.,Education for the Professions

of liedicine,law,Theology,and Social Velfare.1973.

5

In Vollmer op.cit.

Mooy

Valdmer op.cit.

Thorne op.cit.

Schein,frofessional Lducation - Some new Directions. 1972.
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on professional education.It should firet be noted,however,

that it is difficult to find statements by legal educators g
- . ¥ )

as to what they actually see as the role of the profession §

i’

in society.liost coefine themselves to statements such as {

" g function of legal education is to developr in students
an appreciation the role of the lawyer in the development
of societys goals”iwithout stating what that role is,or
what they perceive "societys goals'"to be.
Sociology has developed several approaches to studying
occupational groups in society.Durkheim,1O£ar'example,saw
the increasing division of labour in modern "organic" society,
and its consequent anomie,as tending to lead to occupational

groups becoming social institutiona which acted as mediators E
between the individuals within them and society at large. f
For a society characterised by "organic solidarity",Durkheim }
maintained, there must be a series of secondary groups ﬁ
interposed hetween the stute and the individual for society ?
to function.An extension of this analysis might be that ;
occupational groups (especially professions) are social g

institutions within which "mechanical solidarity" may be

found, corresponding to the non-alienated work of pre-industrial &
society. i

By way of contrast,however,it has been argued that the
growth of yrofessitons and similar groups tends to increase J
fragmentation in soc 1ct,.]1ﬁiliot observes that "the more 4
professionsachieve the status of a community within a community, \
the more likely they are to have .a divisive a well as a f
cohesive influence”.1? g
Elliot goes on to int out that the basis of analyses jﬁ
such as Durkheim's is § entially structural functional @
theory,This method of analysis concentrates on the basic g
&

needs or requirements which must be satisfied if a social

N

group is to survive Itno sits that social systems need systematised

sets of roles and relations if they are to exist aﬁall.ln fact

]

9, ' |

See Studying law V.U.W. Law Faculty handbook 1975 pp.7-8. ;
¥or one 11t~rest1n view of the lawyer as an a'oidcr of disputes 8

Ty M 3 . actalhl s ahdn o harad AT ata . !
by "“evidet ing an 1d establishing shared understandings see I

The Solicitor's lLaw Job. Unpublished dissertation 1973. A.S.Hawley. f

»

1) 41 h - A JUrLE ,

.Durkheim,The Division of Iabour in Society. )

1" b ; el q
T.Parsons, "Frofessions and Social Structure" (1939)

E:O‘ﬂ»es 457. "

12— : h
“Elligt wp.cits p.2
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some functionalists assert that if a structure or institmtion
hes survived in society it must serve a function.
The study of function involves the study of the specifia
role that structures or institutions play in a social group.
The study of structure,on the other hand,draws our attention
to the interests or values which determine social relations.
Since institutions are to be understood in terms of the needs
they fulfil (i.e. their function),an understanding of the
function of a social institution or structure is said to lead
to an understanding of how such institutions are established
as behavior patterms which conform to certain norms and values.
Consequently, the use of structural functional theory,positing
as it must a certain role that professions play in society,
tends to lead to a belief that professions are "doing what
they say they are doing", or an acceptance of professional
ideology at face value.In fact,the needs of society (and of
individuals) which the professional group is supposedly fulfilling
may not be met by the overt ideology of the profession at all,but
by processes and values bearing little relationship to that

ideology.

r—i)

(O]
1Y)

It is clear however that a profession is a community
based oa shared values,roles,and idcntity.1 Given such a community
not unreasonavle to expect that identifiable mechanisms

for initiating potential recruits (and rejecting potential

ts) will exist.These mechanisms may exict

i
o e o oG TR P Vi e e RV TR T S v T — . o AT
formzl education process (the EXUAIOFLAEKIZIE subject of this

study) and the informal processes of the first few years
. 14, - . . . - . E S
practice. "However,bearing in mind the above comments about

the ovexnt ideology of professions,it is worth remembering:
that the initiation given in the formal education period may
in no way resemble the realities of practice,which in turn

may in no sense resemble thi&s overt ideology.

(iii) Ethics and ideology = Socialisation 21@ Integration.

Some of the points made above can now be drawn togekher.
If a "professional ethic",either overt or covert,can be

o

discovered,assertions about the socialisation processes to which

o5 L e = : —p
3&.;1llev“oa,udu“1rxon and the Professions. 1973

14 - ! ’ i i ;
D.C.lortie, "Law School and Professional

15 :
‘wo sliex ional scocialisation have beea;
N
it. wcrtnn et wl sician. 1957
cke . 1961
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regylts to professions are subjected can be made.

- , . o H 4
The following definition of "socialisation" has been agpted

\

in this connection;
"Phe process by which people selectively acqﬁireﬁhe“
"values andattitudes,the interests,¥Hd skills and
knowledge - in short, the culture - current in the

g

'H 9P { NVNNVH

groups of which they are,or seek to become,members.
. % 16 il
It refers to the learning of social roles." i

Another way of understanding socialisation is to regard i\
conscious thou¢htand awareness as being organised in "categories ﬂ
|

of perception". Tsome of these categories (i.e. time) may
be common to all men.Others may be so specific as to form i
conceptual systems peculiar to what will be,in effect,sub-cultures

- Jegey

I 00“>|

within a society (for example,an -occupational group).in individual
within a particular social group will be forced,by a process

of social conditioning,to utilise the categories of that gwoup. %
:

()

The process by wnhich the individual comes to utilise these ¥

catezories rather than others is that of socialisation.In the
e}

profession employs certain "categories of thought

process of socizlisation the individual enters a "universe 1t :2 /
6,.4‘
of discourse'" where his modes of experience and awareness i i
R A
are similar to those of his peers.As we shall see,the legal B
i R
tr, A ) "~ *
and can i

in this sense be viewed as a "universe ofi discourse". i

4

What,then,are the roles amd categories of thought that are

learned in professional (and,mvee specifically,leg=l) education®? ﬁ
If professional work is indee d some sort of contemporary -

equivalent of non-alienated labour,then professionals can

be expected to share certain beliefs.Obviously some of the

o

=

characteristics of professions spring to mind.Autonomy is

o=

to be a cherished and central value tomrofes:ionals.&o

said

ey e e

also is control over other members, and of recrulitment anda

education,for a profession will claim that it is uniquely

responsible for a particular sphere of action in society,

e SRR

and will consequently jealously guard against the incursio

<

of "unqualified" outsit

2L
D

™a
4 L
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Further to these rather obvious points,the very nature &
2! P
16 : ok i
llerton op.cit. p.287

O
(O)
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¥y Fromm,D.T.Suzuki, %en Buddism and Psyeoanalysis. 1
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and intent of legal training serve to impose an ideology i ‘ ;I:>
and categories of thought almost by default."Learning to ﬁ ::‘
think like 'a lawyer",the acquisition of analytical skills, $/_\ :E:n
and, most significantly, the understanding of the theoretical A »:E:
and conceptual basis of the various law subjects,all serve ; >
to get the individual to develop,it is suggested,within a | z
groove",taking on the narrow weltanscﬁﬁung and modes of ) \T :
experiencing life derived from one profession.This conception Q CL*
of the socialisation process at work in professional education i .
does not entail the individual .&adopting ahd internalising i\ (:\
the '"overt" beliefs and norms mentioned above,but rather } .
involves the moulding of the way in which he responds to ]‘ ;I:
social stimili,and formulates his own goals.This aspect of &
socialisation cannot be examined by merely referring to % :
the overt norms and ideology of professions. Q ':7‘-
It is XXX suggested that the "world-view" thus instilled I §
is so convergent with the basic knowledge and tecihmiques of l el
the profession itself that the mere imparting and exercise Lé ::-
of such knowledge and skills neccessarily carries with it i _iE;-
such a %“world-view", E :
The overt ideology of a profession,consequently,will % ::E
not reveal the world-view and values that professional social- E_-
sation imparts,and indeed way not even contain them.loreover, g E;;;
the socialisation process,in addition to being carried on by fﬁ -

the conceptualand analytical teachings of professional ecucation, I
may also be carried on by the role-identificztion of the i

tudent within the social nexus of the professional school.

=
The student is in a socizl setting where, to be accepted,to

SR

feel that he belongs,he must accept or seem to accept the

/

4 #40 SPRUIm

A

vzlues and norms his peers appear to hold.His relationships

SN

with staff and students moulc his perceptions of.ancd reactions

i . . 1|8 e | NERCLINES : | :
to,this situation. ~The individual thus develops a commitment

in terms of self-identification to the role he sees himself g !/
in,and indeed there nay be conciderable social pressur
h

ct @
)

@®@ O
|
Ry

f Tass g% mji g e 5
From this role.The extent to whic

399 Lad

4]

him not to deviate
values and norms internalised in this fashion are shap

V]
I0)
o
o’
e
e RS
9

)
the active process of professional ecucation is unknowa.(As is H

3
S IR IS 4 =z <3 1~ LS8, R =R ey S o L e R oS A = i L
the exteat to which they correspond to the overt ideology of P

ker,J.Carper, "I'he development of identification with u y

H.5.Becker,d.
4
an occupation." (1956) 61 Am.J.Soc. 2189 s
see also #. .1avalku,,0010 ogy of Occupations and Frofessions.
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the particular profession.)
There is also evidence that the development of identity
is not only a process of "adopting a role",but also a process

of "discovering wno you are".This view has important implications f

>0

the present study,in as much as family background,19friénds,
and other influences outside the law school may shape the
current identity of the student as much as the law school
itself does.Socialisation may thus be an extension of exigting
tendencies as much as a changing process.

In summary,it might be XAHEAXE said that socialisation
in professional education,to the extent that it is not an
extension of existing characteristics,is a three tiered systen.
Firstly,there is the overt ideology of the profession,as presented
by the educators.Secondly,there is the role imposed on students
by the social situation of the law school,and the norms and

values absorbed from this situation.Thirdly,there are th

T WET .

world-views and categories of thought imposed by the actual
theoretical and conceptual basis of the skills taught - the

"covert ideology" ofthe profession.

(iv) Limitations of the Study. !

There are some important matters it is now neccessary ]
to stress.It should be made clear that the writer's point «

3

of departure for this study has been structural functional

theory.The writer is alive to the problem of an overly whole-~ § -
-hearted acceptance of professional ideology mentioned above, ﬁ

and has attempted to indicate alternative theories as to the 8
sources and nature of this ideology.Indeed,a salient finding
of the survey was that some of the values thought to ve included

)
i
!
:i
in the overt ideology of the legal profession were precisely %

those which tegal education does no appear to inculcate.In

L —_— -

this connection it must be emphasised that much socizlisation

probably takes place outside the formal education process,

i Re

rossibly in the first few years of practice,

A further important limitation is that,beyond the brief
$AXXA 2 (ii),this

article is not concer wmed with examining the present situation

consideration in section XHEAE

P

of the legal profession in society as such,but only as gmeans to &
formulating hypotheses about socialisation.In this regard i
i

the limitations of structural functional theory are recognised,

T vt

and the conclusions reached are subject to the reservations

19 :
“The sur ey reve '1c tpat of 75 students,34were of "white-collar" it
~C ) o o3 s 1) 1y
backgrounds, 28 "professional",and 13 "blue-collar", 1
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Section 3

.

X3

Professional Educaticn and Legal Education.

Since the mid-nineteen®h century the professions have

increasingly established qualifying organisations and examinations.

University degrees are usually at least initial requirements
for gqualification,and in many ways professional education
might be viewed as the summit of the education system.It is
certainly the last contact with formalised education for a
group of people who tend to be "leaders in society".

The structure of professional education is noteworthy.
There is usually a preliminary year of rather general courses
that loosely relate to the particular profession involved.
Then a series of "core subjects" follow.These are subjects
regarded as essential if skills and powers of analysis are

)
NS

to developea.Following this,elective subjects are offered.

Finally.some in-practice or '"mechanics" ecucation is usually
required.,
It is suggested that for students,as opposead to actual
@

entrants to practice,it is the phase of '"core subjecta" that
is most important.it is in this period (i.e. the second and

third year of the law course) that the most dramatic effects
might be expected,for it is in this period that professional
education implants its perceptions of society,ki.owledge,
culturee as they impingeon legal work."kuch that passes for
tneory (ana practice)is the ideology of the pro
its conception of the nature of the phenomena i
It is commonl; accepted among students that the core subjects
of the law course (at Victoria University at least) are the
most difficult,in terms of both conceptual understanding and
workload.ihe reason for this should be clear from the above
comments.
The socratic method of teaching commonly adopted in legal
education has been severely criticsed in recent years.lader
sees it as a pedggogical system that humbles the student

into accepting its premises,levels of abstraction,and choice
)

£ = = "} A o S P 1« maYir A e =] < Y
of subject.“Thorne discovered that many studengs at Yale
University viewed socratic teaching as an assault,causing

Hughes,op.cit. p.16

b £L

E
“i.Nader,"law Schools and Law Firms" (1969) 11 New Republic 20
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tension and fear of public humiliation,sarcasm,and ridicule.j
Socratic teaching further impresses upon the student that

if he does not do the prescrived work and analyse it in the
prescribed manner,he cun have nothing worthwhile to contribute.
While the writer s experience of the socratic method as practiced
in New Zealand is that only rarely do individual teachers

inspire extreme reactions to the metnod,it cannot fail to

leave some impression on students,as a political model if
nothing else.

As will appear from the following section,no conscious
decision appears to have been taken,in New Zealand legsl
education,to adopt the specific analytical approach used.

At least,no such decision seems to have been made on the
basis of a full knowledge of its implications.(Few legal
academics are trained educators.) Yet,as Redmount observes,
the end result of this type of approach ma; well be that the
indiv idual's mode of experiencing becomes almost exclusively
intellective."The outcome is a relatively high degree of

4

thinking and reasoning skill that serves as a system for
identifying and interpreting experience." As Redmount points out,

A

o

st raises a question as to whether such emphasis
on the intellect inhibits or even destroys sensibilities for
gauging and dealing with experience.buch a question,of course,

tely gets back to the deba about the appropriateness,
or even thevalue,of rationality as the sole or principal

organisational basis for society.The writer sees no reason

b

why this debate should be the exclusive province of the
philosopher or psythoanalyst.Bducators have a responsibility
to formulate and declare views on this matter.

A final aspect of professional education in gener;l is
the question of motivation.The lengthiy training iavolved
requires a motivation that will generate suffici ent stamina
to su
thaq' esent conduct must be disciplined in the interest of the

5

ccessfully complet the course of stud TQlLS notes

future goal,and maintains that this explains in part why
most professional students come from professional and middle-
~class backgrounds.le argues that only in such families

wre the mechanisms neccessary to generate the requisite

a l'e

3See Hughes,op.cit.

i ¢ RPedmcur ) Ay TR e . : - . .
it.5.Redmeunt, "Iransactionalfmphasis in Legal Education."

5 (1974) 26 J.ieg.Ed. 253, at p.255

°¢.Hall, "The Stages of alfedical Career." (1948)53am.d.Soc.327
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ambition.Vollmerf develops this point,in noting that professionals
have usually learned principles of "deferred gratification" T
to a high degree,being, typically, "inner-directed" personalities.

These observations ag:win point out the impact of professional

education oii the development of personality.

€., .
“Yolluer,op«cit.
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Section 4
The Aims of Legal Education in llew Zealand -

- Expressed and UneXpressed.

While legal educators in New Zealand have been silent

as to the process of socialisation involved on legal education,
they have been willing to express the aims of legal education

in more general terms.A brief survey of what has been said
on the subject follows.

(i) The Academics.

of legal education at Victoria Univer

"general liberal education"

The aim gity is

said to be the combination of a
2 . e
with practical requisites for practice. The course seeks to

develop;
— an understanding of the role of law in society

— knowledge of the institutional environment
tical skills

and communicative skills

- analy

- research

- practical knowledge of the la
~ professional knowledge and skills
- public responsibility.

These 1ls are very general and do not require

0y

20

a
to really come to

grips with the aims of legal education.In
fact,some may receive little,if any,attention in the course
ateailly 2
Professor J.!.lorthey of Auckland Iaw School considered
in 1962 that the Universitys concern was with;)
—~ the study of principles and theory
- legal reasoning
— the development of reasoning and communicative

powers

— the production of "men who are eaucated in

the most general sense"
- the

for the "apprenticeship"

vrovision of th¢ neccessary foundation
15 J

law offices.

Doctor I.L.L.Richardson,a former Dean of the Victoria
University law school,maintains that the firs# role of the

Studyving law, 1975 lMaculty of law Handbook V.U.W. p.7

“is FLlnth out by J.C.Thomas in Legal Eduction- The hole of
& Law School. Unpublished paper at 1975 ANZALS Conference.
3
I 2 e S b2 | - fis = R e, 3 o) N e . . E -
J.F.Northey, "Legal kducation and the Universities." (1962) N.Z.L
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law school is to provide a flow of properly qualified
recruits to the profession,and that the second is to provide
a multipurpose degree suitable as an alternative to the B.A.
He points out that law has an increasing concern with social
and economic policy and the current fabric of society.

Professor Sim maintains that the law school must give

the student a value system."The law student will go out with,
in a sense,a built-in value system derived from his study of
law.cesessa lifelong intellectual framework?6ﬁowever this
framework should,according to Professor Sim,come out of the
study of the required courses,rather than be a primary aim.

7tAe aims of the Ormrod Heport,Sthese aims

Professor Sim also cites
being;
- to give a basic knowledge of law
- to give an understanding of the
relationship of law to the social environment
- to teach ability to handle facts and
skills of analysis.
Academic observers thus in general seem to see the roie

of the law school as being based on a balance between the

_r_'-
E

[ S

ession,ana the more academic

practical requirements of the Pro:
requirement of"placing law in its social context.PBut nowhere,
except in the remarks of Frofessor Sim,is there any recognition
that the process of legal education is,at least in part, a

process of socialisation.The only reference to this process

is the side-long one contained in such phrases as "the development
of social responsibilty", or "public responsibility".

(ii) The Profession and the Judiciary.

Not uwnnaturally,the Brofession is pr *ily concerned
with the development of skills and practical expertise.ﬂt a
Forum on legal education at Auckland in 1970,several practising

Barristers anc Solicitors maintained that the basic role of the

4

These remarks were made in a discussion berdvenﬁ the writer
and Doctor Richardson,now in practice and in fact the Wellington
representative of the Frofession in the Council of Legal Education.
5

i g " o

EFrofessor P.B.A.5im,of Otago University,in Yroceedinugs of the

‘orum on legalBducation. Legal Research Foundation Occasional

pamphlet. 1970
6 Ihid.p.o5

=

Feport of the Committee on Tecal Education. 1971 U.K. Cmnd.4595

In‘”::QJW Fducation in lew Zealand - aSymposium."(1973) 3 Ctago I.R

N
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law school was to caterfor those who intended to enter practice,
and criticised the Univerities for pla 01nx too great an emphasis
on the theoretical.At the 1973 Symposium' éimilar sentiments

were voiced.The general acceptance of this view seems to be
borne out by the results of the 1970 Legal ﬁeiérch Foundation
survey on legzal education,where 52% of practitioners surveyed
thought law courses should be primarily to provide professional
training.

Ferhaps by way of counterpoint, the comments of the
Judiciary,and , curiously,of writers in the New Zealand ILaw
Journal prior to about 1960,place greater emphasis on the
ethical values that they feel legal education should inculcate.
In fact these were the only really direct comments on "value
formation" that the writer could find anywhere in the New
Zealand literature.

Haslam J. supports those who maintain that legal education
should be a synthesis of academic and practical training,but
also asserts that,"a wisely selected law course should awaken
the student to the greatness of his calling,and in those who
by nature and temperament are fitted for the law,inspire a
loyalty that should endure for a working liretime".-

Again, "do not some of our subjects offer a guide,even a

ti

philosophy,for all who seek them.......the worthwhile practitioner

must stand committed to the eternal quest for 3u;tice.....”.1o
It is suggested that these comments are the most unequivocal

oi any of those examinec¢ so far,firstly in articulating the

"ethical aims" oi legal education,and secondly in hi

that in some sense legal education socialises reauits into

"

the world view and "philosophy" of tlie Frofession.
E Py

Barlier commentators have stated that some kind of ethical
socialisation should be an aim of legal euucation.h.uilson11
in 1960 maintained that legal education should guide the student in
his professional and ethical relationships with clients and
colleagues.Even earlier,in 1934,it was said that "an experienced

practitioner examining a candidate in this subject (professional

8a ;
See fostenote 7 ante.

Q 1 - TR | v - A NTT \ ~ ‘ -
“Haslam J.,"F.W.Cuest Memorial lecture." (1970) 2 CGtago L.Rev. 113
at p.117
10 : »
ibid p.1ty
1 _ - ; s 2 e =
1 JWilson,"A Hew Lock at Legal Education.” (1960) N.Z.L.J.148
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ethics - a propcsed new paper) should be able eazsily to learn
whether he is of the type desired in the profession” 2Writers
in the intervening ; ears spoke in similar terms.

In summary the Profession in general appear to see the

aim of legal education as primarily that of preparation for

practice in terms of skills et al.,though accepting the need
for some "liberal arts" or"cultural"content.The Judiciary,
and perhaps writers in earlier years,place more emphasis on
guestions of responsibility and etnics.

(iii) Expressed Aims - Unintended Effects.

The preceding survey of the expressed aims of legal
e

education in New Zealand,it is argued,su;ports the thesis

that many of the actual effects of legal education are

unknown and unintended.The aims exwvressed by most contemporary
egal educators ian this country can be summarised thus;

1 .Toobrain for practices
2.70 enhance social understanding and re-examination

oL then law.

3.To explore the possibilities of the subject matter.
But rarely is any concern exhibited for the actual effect

of legal education on the personalities of students,even
aims necces5;ri1y carrﬂwith

£
to social reality.There appears to be

!
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a ;eﬂ@yul hope, though it is uanexpressed,that 1if legal educators

address the more general aims mentioned above,the student

will automatically have instilled in him the values,norms,
and ethics that so few legal educators are willing to discuss
openly yet appear,from the hints given in the literature,

to support.It is the writer's conteation that this is a far

o
from automatic process.The survey (section 5) was designed

1

IS e 3 e e s r =ER S LSt [ ’ v e
to produce empirical evidence <that would demonsira

truth or falsity of this contention.

12541 torial, (1934) 10 §.2.1.J.250
'3 m- 5

These categories are used by L.Cohen in,”ijectives and

llethods of Legal Education - an Outline." (1954) 32 Can.Bar
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Section 5:
The Survey

(i) Objects of the Survey.

The basic object of the survey wasito examine

some of the questions raised above as to the socialisation

f law students by the Law School.The survey attempts to
isco

2 O

scover whether the following aspects of students' personalities

o

hanged as students move from junior to senior years of

e

re
ud

£

6]
t

: ~acceptance by students of some of the

e

ethical values that law schools seem (on the basis

of the previous section) to be trying to promote.
—~changes in students' position on a

liberal-conservative continuum of political attitudes. ,
—changes in the anxiety levels of students.

The survey also attempted to discover whether the
social background of students had any relationship with
these variables.

(ii) A Caveat.

The survey methods used were crude and the results
roughly processed, in terms of strict research methodology.

are significant.However it must be emphasised that the survey

is intended to operate only as a rudimentary measure in order

to suggest possible effects of legal education that are presently
unknown.

(iii) Some Predictions.

Socialisation: It was predicted that if a measure of

socialisation into the professional community and

its ethical norms could be constructed, three trends

would become apparent.First, students would exhibit

increasing involvement,in senior years, with the

law school community.Second,students would increasingly
accept, in senior years, the norms and values of the profession

+hat the
Vaala VALl

QN7
& “ VY

et

chool may be trying to promote.Third,

o

O]

3
students would increasingly think of themselves as
"professionals”.

The "Socialisation Scale", which attempts to examine these

variables, is comprised of questions 10-16 of the questionaire.

(Appendix A).

To meet the objection that this type of approach, based
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on the theorised "internalising" of norms and values, depends
too much on a conception of man as a passive recipient of
reiven™ Values,1many of the remaining sections of the survey
attempt to gain more information about the common experiences
of students within the social nexus of the law school,

Iiberalism-Conservatism Scale:

If indeed the conceptual anc theoretical aspects
of legal study do impart a world-view,it can be surmised
that the process will tend to move students towards the
conservative end of the political continuum,if the
assertion that the conceptual perspective of law is a
narrow one is well founded.Again, if students are socialised
into a community,it may be that theybecome less liberal,
in view of research findings that liberals tend to express
greater feelings of social alienation.
The Liberalism~Conservatism scale is comprised of questions
28-32 of the questionnaire.(Appendix A.)

Anxiety Scales:

(ne anxiety scale seeks to measure anxiety related specifically

to law school studies.The other scale attempts to measure

manifest anxiety levels in the personality generally.It

was thought that the second scale,if not the first,would

show a marked decrease in mean scores in senier years, as

students' conceptions of their roles maturedand their

anxieties abouﬁidentitg were alleviated by their taking

on the professional identity and norms in the socialiisation

process.A further prediction was thus that students exhibiting

high socialisation scores would exhibit lower anxiety levels.
The work/study related Anxiety scale is comprised of questiocas
17-22.The Manifest Anxiety scale is comprised of ques
(Appendix A.)

Social Origins:

“ 4 . .
If socialisation is not so much an: 1n§§nallslng of norms

as an extending of ideatities and roles already latent,

BT : . s : :
Elliot op.cit.,among others, makes this objection,contrasting

the "internalising" apyproach of R.K.Merton et al.,in

Student Thysician 1957,with the more role-crientated study )

of H.S.Becker,E.C.Hughes et-al.,Boys in White 1961.
2'¢.&.Hamao,”¥;1idation of a Scale measuring lLiberal-Conservative "

vttitudes". (1973)36(1 )Ferceptual liotor Skills 103. }

o . - —— B
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students from professionzal backgrounds should exhibit higher
socialisation scale scores than students from white-collar
(non-professional) and blue-collar backgrounds.

A further aspect of the social nexus of the:law school

that was felt worthy of exploration was the extent to

which students perceived the structure of student relation-

ships as a hierarchy.Question 6 (Appendix..A) examines

this.It was thought that relatively "uninitiated"

junior students would respond more positively to the

notion of a "hierarchy" than would seniors.
Question 9 was intended to operate as a measure of political
extremism/dogmatism.It was surmised that junior students, if
more anxious and less well cocialisedthan seniors,would exhibit
more extreme political views.

(iv) Survey lethod.

The survey was conducted by interviewers taking verbal

responses to questions on a cue-card (appendix A).Eighty-one

responses were elicited,comprising;

first year students 10

second year - 19
third year - 207
fourth year - 13
fifth jyear - 19
81

e

3 -

scales” were used for most questions,and where neccessary these
/

were scored tric:.otomously to simplify processing.

A11 of the scales except the socialisation scaleconsist
of selected items drawn from existing scales of high reliability
and validity,adapted slightly where neccessary.The work-related

anxiety scale was based on a scule developed by Sarason”.

6

nr

The Manifest Aaxiety scale was based on the Taylor l.A. Scale.
The liberalism-Conservatism scale derives from a scale developed
by Rambo.'The writer believes that the measures provided are

crude but sufficient for present purposes.

3ii;£iixyft, "4 technique for the measurement of attitudes"(1932)
Arch.Psyc, 140,
4‘ N T . = i 20 N - >
ee score sheet,appendix B.Also mltell,”;sddometrlc Characseristics
of Likert-tipe rating scales."(1970)30(9-B)Diss.AB.Int.4406.
-
’s.D.Sarason, inxiety in Elementary School Children.1960 1p.306
T

J.A,Taylor,A Personality scale of lanifest Anxiety 7 (1953)48J.Ab. Soc.

Faye.285.
umbo, "l easurement of social attitudes."(1973)35 Ierceptual Notor
wiillsdRzR

e e a0, 24 i wr n 7
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The Socialisation scale was developed by the writer, as

were the remainder of the questions.The kind of ethical norms

thatwere investigated in the socialisatiodscale were those

that appear to be in the minds of legal ecducators,on the

basis of research for section four - i.e. dedication to justice,

sense of purpose in society, self-image as a professional,and

el

so on.Bvery attempt was made to eliminate extraneous factors,

10 8 .3
and a number of similar scales were examined. However this

cale has not been subjected to reliability and validity testing.

48}

No control group was used,and it must be emphasised that

the writer makes no assertions about the anxiety,conservatism

et al. of law students

Identification of the

in relation to the outside community,
to which students belongesd

occupation”,

social group

was made on the subjective basis of "fathers This

is an extremely crude determinant of social position,but it

- Q
methods available”’

was found on pre-test that the more precise
were cumbersome and evoked several refusals by students who

perhaps felt threatened by probes into family background and

finances.

To ascertain the significance of the mean
ﬂs191i'“’ po L The

: | AU T
t=Uests were \/O;_Li;LLu;—)d._.L‘Jo?

group score

A~ i +9
calculations

enable assertions to be made as to the probabi. ity that ithe

difference between two means is caused by sampling error or

natural fluctuations of response.thus if we have two scores

of "10" and ”12”,an¢ a t of 1.5 is computed at probability
that

5 is due to sampling error.

the probability is only 5% the difference between

the scores' being greater than 1.
O &

Statisticians usually treat a difference between scores with
less thasa 5% probability of being due to sampling error as
being a significant difference about which assertions can

be made.In the example given,the difference between the scores

would thus be treated as significant.

Wallace, "Institutional Socialisation of College
Fr nmeq.”( 1964)70 Am.J.Soc.303
Hadja,"Aliena

Tntellectual s, ™

udent

{-

tion and integration of

(1961)26 Am.Soc.Rev.758

Q = > 5 %
“For example, A.B.Hollingshead,Two Factor Index of Social Position.
(1965)
10, . ” : & s : it e —r .
Calculatzd on the basis of Bruning and Kintz,Computatiopal
11 Handbook of Statistics 1968 p.22
Ibid petled
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v) he Results of the Survey.

The mean scores were;
year: 1 2 3 - 4 5
sgcore: 13.80 13.89 12,50 13.08 - 13.00

The differences in scores were only marginally significent
at t=lee( p=0.10. It was suspected that the two factor
nature of the scale might be responsible and consequently
separate means were derived for scores cn Questions 10-12-
the "Social Involvement" questions, and for Questions 13-16,
the "ethical norms" questions.

There was found to be no significent difference upward or
downward in tlie mean scores on the "Social Involvement" scale.
Junior and Senior students seem to exhibit about the sane
degree of involvement.

However the mean scores for the "ethical-norms" scale were;

year: 1 2 3 4 5
score: 9.90 9.36 7.90 8,33 .15
=129 p=0.05.

Here the trend towards rejection of these "eth
in the senior years of study is clearly signiiicant, especially
the "bottoming-out" in the third year.T ores indicate
that students in the third, fourth, and fifth years are sign-
ificantly less willing to accept the type of values set
out in the questioans than more junicr students. In this res-

) -

pect at least they might be said to be poorly socialised in
the ethical norms that are oftea asserted to be one atm of
legal education. This does not accord with the predic tions
made on the basis of theory, and it must be concluded that
hatever socialisation is taking place the inculcation of
such values is not part of 1it.

Fernaps one suggestion as to what is taking ;lace is given

by a separate analysis of question 16, which asked for agreement/

aisagreement wi th the statement that "the rule of law is
nothing more nor less than the rule of force." liean scores were;
year: 1 2 7 4 5
score:2.30 CoR e 175 2.23 1.9

t=0.64 p=0.05
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Agreement beiag represeated by a low score, it appears

that there is a significant increase in agreemeat with this

statement in the third aud fifth years, again with a "bottoming

out™ in tie third year.

The statement might perhaps be taken as a measure of
cynicism. Why then does the trend not accord with the
decrease in cynicism from junior to senior years observed
by Eron and Redmount in one study of law studeuts?12 One
tentative answer might be that the younger New Zealand law
students(U.S. law students are already graduates.) find it
e rder to cope with tie disillusioning experieuces Redmount
attributes to the Law School elsewhere in his study.

Liberal—-Conservative scale:

None of the differences in scores (by year of study)on
this scale were found to be sig.ificant at p=0.10 . This
failure of any significant change in ILiberal-Conservative
sentiments to emerge, contrary to prediciions, is to some
extent explained b, the responses to Question 9,dealing with
Tolitical orientation.

-+

In most vears, about 30;. of students class

v

9 o O
a LJ_L‘J,.S'B:L veS

@

as left of centre, 30% centre, =.d 30% right. The interest—
ing feature here is that, in senior years, while the prop-
ortions to left and right of centre do not shift markedly
(except in the fifth year when only 5% classed t:emselves

as "centre", the two sides increasing about equally) the

number prepared to label themselves as far left and far

rightt (ie., extreme views) increased. Thus,while an aver-
age position remained about the same, extreme views at both
ends of the continuum increased. It might be inferred from
this that while direction of political leaning may not
change, the dogmatism with which political o;inions are held
increases in the senior years.

Anxiety Scales:

Law School Work-helated Anxiety.
year: 1 2 3 4 5
meariscore : .20 3., OO 3.00 2l ¥ 2.42
12. L.Eron and R.S. Redmount, "The eifect ol Legal Educat-

ion on Attitudes" (1957) 9J.L.Ed.431.
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Yone of these differeinces were significant at p=0.10 though
a clear downward teandency appears. It can tentatively be
rted that work-related anxiety does not increase or
aecrease significantly with year of study. Cne explanation
of this result may be that those who do not achieve thne
optimum anxiety level for productive work are weeded out by

%]
L

failure,as are those who exceed that level, the overall average
thus being homogenous.

lManifest Anxiety:

year: 1 2 3 4 2
mean score: 1.70 2.26 JvEn 1700 2ubt
Manifest anxiety was found to be significant between
several years at t=0.83, p=0.01. The trend is to increase
to a pezk at third year, then to drop away again 1o levels

not significantly différent from tliose of the first yeae.

Tnis can be read with the tendency of the third year to
be a low point in terms of "ethical-norms" socialisation.
it may ve tentatively asserted that anxiety and the soc-
ialisation process are correlated, for it arpears from these

results that,in terms of general personal anxi
1-w school is an anxiety provoking experience.
ure of any significant differences to appear in the work-

(5]

related a. xiety scale suggest that it is not the fact o:
law school work which vLrovokes this anxiety but its con
(Age and the Social role of the Student may also be factors
however).

Further Analysis of Anxiety Scale:

Responses were now grouped according to thei:

=

4
the lanifest anxiety Scale, six groups being created, comp-

rised of the possible scores 0-5. On uefivinQFc:;s for the
"ethical-norms" socialisation scale for each of the groups
thus created it was found that tne lowest scoring group on

the an-iety scale had the highest mean on the socialisation
scale, significantly different from the other groups at p=0.05.
It can reasonably be inferre. that students who have accepted
the type of anorms exemplified in the socialisatiodgc 1le have
significantly lower manifest anxiety levels than those who

have internalised tuese norms less successfully. Since these

2

norms are increasingly rejected by senior students, the

cher anxiety levels ia luter years taice on new meaning.liowever,

\
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the tendency of the anxiety level to drop in the fourth and T
fifth year leads one to believe that some new set of norms
has filled the auxiety provoking gap left by the rejection
of those in the socialisation scale

To check wnether age had any effect on anxiety scores,
the mean age for each auxiety group was calculated and an
F - ratio computed. The variance of these means was found
to be non-significant (p>»0.20.) Age, it appears, is not
the primary factor that determines anxiety level in the law
school environment.

The response to Question 8, on the degree to which
emotional reactions affected work was also calculated for
each anxiety group. The low anxiety- level groups felt that
emotional reactions interfered only to a small degree with

[

1 - L el o ] O 3 I
t 1 anxie b:-j’—lC.'e_;_ roups telt FEna¥ thew feachen

ti.eir work, wiile tlie

Pt

)
Ak

interfered to a greater degree. This tread was generally
significant at p=0.05.
Career Intei:tions - Question 5.

N
>
U

year: 1 2
Proposed career:
(a) FPrivate Practice
30%  42% 409 54%  60%

(e) Legal Aid, 4 , v
Social VWork 10y 55 35% 8% 59
Community Services.

(f) Cther. 20% 21% 10} 305 2h%
Proportions of students inte:iiding careers in the other

~n

options offered (see Appendix A) remained fairly constant.
It will be seen that while a fairly constaat rise in those

: » 1 o
intending to enter practice occurred, 5 the number oi those

intending to do "phila..thropic" work peaks in the third year
(coinciding with tlLe high acxiety and low socialisation scores).

This iacrease is, it seems, comprised of defectors from |
the "other," "business," "civil service," and "politics"

categories, i.e. those with a less strong commitment to pract-

ice, and perhs to the prolession geanerally. The increased

13.This was also the tendericy disclosed in a receiit study

at Auckland Law School. R.M.Woukes, Law Carcers L.L.B.(Hons) /

cdissertation. Auckland 1973.
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number of philanthropic-—type work r

year might be interpreted a8 a "rebellion" against the social-
isation that successiul adoption of the conceptual modes of
legal thought entails, ‘Jhen stude.ts realise that they must
master toese modes of thought to succeed at even philanthroypic
law-work, they perhaps begin to consider other possible
careers, including private practice.

- 5o Joc
4

W Bl £ £ P < e T T en oy b <t 3]
Lffect of Fmotional Reactions on Work.

Questioir 8 results revealed a clear tendeiicy for

enior students to feel that their emotional reactions

6]

affected their work less. It might be inferred from thi
that they are becoming more "hardbitten" (or more competent),
" 18

but a more likely inference is that those studeants whose
J

reactions affect their work too badly are eliwinated by

e o 14 : v : . ;
Tailure. Redmount suggests that there is an "optimum"

: ar. auond.
level of anxiety which spurs work effort, but*which reasoning

and Lo“peotualising ability is progressively des
The results of question 8 perhaps suggest that su

is at work among students.

Perception of student social structure:

G SO AN T Sy S eyte e | ey -1 s
Avout 10 - 1), more senior students than j

______ w
students agreed thatthere was an " inner circle" of senior
students in the law school.Some polarisation of vi
this question occurred,with 0% in the fifth year undec
s
L

4.

compared with 304 in the first year.%This sugges

N

students' perception® of the social nexus of the law school as
P

)

0
a hierarchy increase only slightly, their perceptions of it
as a social nexus of roles etc. do increase.

Student Idealism:

Agreement with the statement in question 33, that law
school dampens student idealism,showed a fairly steady
increase f rom junior to senior jeass (reaching 74//in the
fifth year).This is perhaps especially significant with regard
to the trends in the ethical-norms socialisation scale and
the anxiety scale.

Analysis by Social Group:

Of 75 responses to the question as to fathers occugpation,

e s 3 oy
1Ji.o.uedmoun't,”;a Conceptual View

(19
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28 were found to be "professional",34 "white-collar",and 173
"blue-collar" (including farmers,tradesmen etc.).

The mean score on the ethicel-norms =gocialisation scale
was calculated for each group.An F-ratio was computed and the
variance of these mean scores found not to be significant.(p> 0.20)
This result suggests that changes in the "ethical" aspects
of socialisation have nqrelation to social background.

The responses to question 4,reasons behind the decision

to study law,were;

Social Group: Professional White-~collar Blue-
Reasons: , collar
(a) Drifted into it. 11% 21% 38%
(b) Law offers certainty. 7% 69 0%
(c) Interest in law. 46% 38% 31%
(d) Autonomy anct respect. 1% 21% 8%

The most distinuﬁdifference between the groups is that
many more students of blue-collar backgrounds "drifted into"

law school.This would accord with theoretical assertions as

to the direction and im}ctus that middle-class families give
to their offspring.Support for this interpretation comes from
C) [ [

the finding that many more professional than blue-collar
students entered law school because of "interest in law",perhaps
L

reflecting a more intellectual orientation in the professional

roup.The whife-collar group,on the other hand,placed more

importance on the "autonomy and respect" aspect of a professional
career,perhaps reflecting the "upward aspirations of the
middle-class"that some commentators hypothesise.
Question 5,relating to the career aspirations of students,
0

revealed that while about the same number of students in
professional and white-collar g#roups intended to enter practice,
only about a third of this number in the blue-collar group
sc intended."Other" and "don't know" responses were,in the
klueccchlar group,double those in the white=scoliar group.
In turn,.,white-collar responses of "other" and "don't know"

4

were double those of the professional group.These results

seem to confirm thatstudents with professional and,to a lesser
extent,white-collar backgrounds are more highly directed

and, perhaps,motivated than those from blue-collar backgrounds.

This gives some support to the theory thatlsocialisation is i

i
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in part an extension of what the individual already is,

though the results vis-a-vis the socialisation scale suggsst

'H-9-£ { NVNNVH

that,in respect of the types of values contained therein at
least,there are no predispositions according to social
background.

Finally, the resulits of Question 7,on the extent to which
student expectations of the law course had been fulfilled,
indicated no significant diferences by social group.This result

suggests that expectations about the law course are not instilled .
(=N
I
any other.Overall about 70% of students stated that their

to any greater degree by,professional background than by

expectations had been "partly fulfilled”.
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Conclusions:

s

In inferring conclusions from the survey the caveat as

t the warning that

Cu

to methodology must be repsated,as nus
correlations do not demonstrate causes.The results are only
intended to be indicators of possible effects,and tentative
evidence ia support of theories. '
While they are at law school,significant changes occur
in students' anxiety levels,in their socialisation into some
of the "ethical norms" of the legal profession,in their work
intentions,in their level of idealism,and,perhaps,in their
level of cynicism.All of these changes except those relating
to ethical norms are changes which the stated aims of legal
ducation in New Zealand teke no account of.Indeed,with respect

to some ethical norms,it seems that students are "de-socialised"

{2

Y

in terms of the stuted aims.The general picture is tihat students
&0 through a period of increased anxiety in the middle years
of the law course,and emerge from this period more committed
to private practice (or to its avoidance as a career option),

olarised and dogmatic politically,and lecs willing
&> b J 2

o that b Tawr7er tvhaldes 3de: £ Gmats +1 3
say that the lawyer upholds ideals of JUSTLCe ana ein

1 e 2
he anal:sis
;

it seems that one of the following :rocesses may be occurring.

Either the legal education process is rejecting those who do

not exhibit or cannot take on the characteristics found in
senior years,or legal education actuall; fosters these qualities

in individuals.The social setting of the law school plays ;
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a part,but this social setting is largely dictated by the

structural nature of legal education.(lany law teachers

i

recognise this in their emphasis on the need for "community :

3 N 1
in the law school".')

1 = 5, I ) 2 = S YA - 1~ ~ Y e e e -0 . o - = mi, -
The third year seems to be something of a watershed.Thorhe )
¥ > ‘ ;

T e b ; ) 5 -
For example,X.Llewellyn,Bramble Bush. 1930

and also in A Statement of Concern.Unpublished paper of b
T . T, : - A |
131 RIUIERTIN 1 FPacul Ly, 00 the threatened demolition of 1ts

"home" in the Lunter Building.1974 p.4 ¢ y#q
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speaks of a "thirc-year malaise"ywhic: on the data of the
survey seemns a more than apposite description.The conceptuoalis

taxing third year subjects,taught by socratic methods (in the

>
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main),and followimg a year of similarly difficult core subjects,
seem to be the main mechunisms by which students are forced

to accept the conceptual premises of law,anc vhatever welt-

—anschauungen these premises carry with them.
The contention of the writér is that legal education has G
effects which are largely unconsidered and unplanned,and that

-—Ov

-

some of these effects are of great importance in the formation
of personal and professional identity.If legal education is

to be continued on its present basis the writer believes that
students should consciously be started on the development of

a coherent social and moral philosophy of their profession,3
rather than continuing the present practice of allowing these
values to grow in a totally undirected ana unconscious fashion,

at least during the period of law school training.Alternatively,

i3

some other basis of legal educatior might be sought,per “naps

. Indd) : 5 . N .
a'"transactional" basis,or a "functional - informational"

more interms of social engineering.

‘ 1 relatior 1 thin professional com.wnities
I
| resemble Durkheim's pattern of mechanical sold,rLtd,aa; if

the relationship of professional communities to society is

{orym b

ia the pattern of organic solidarity,then in a sense the
identification with a profession forms the basis of the societal
of anomic relationships this becomes
1

even more important,and partly explains the professions' strenuous

defence of their prerogatives.Given the important and specialised
0

information should

rote of professions in modern society,r
o)

1t the formati

~

urg-ntly be sought abo

noxr
n of the professiona
of

identity that governs the relatiomship f the professions to

that society.What is the professional 1¢ent1t3 and role that i

- 430 SIPUI0)

law schools develop in students?ihatever it is,it may be very i

different from that which legal educators suppose.

2

B.Thorne, ‘'Education for the Professions of liedicine

@
=
)
e
W)
.
P 3

vee W.Katz, "Human Nature and Training for Law FPractice." i
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. \ E - 1.3 - ¢
(1948) 1 J.leg.Ed.205
4 Redmount, "Transactional Emphasis in Legal Education.™ (1974) , g

26 J.leg.Ed.253% Plﬁ”’ Gy
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"Yhen the Tyrot case was brought to the Supreme
Court by the Lord Chancellor,it fell to Justice
Chaussepied to examine it for errors,if there
were any.......After much difficulty and repeated
refusals by General van Julep,Justice Chaussepied
obtained access to the files.As he studied them,
the Judge was filled with wonder.He found in the
files advertisements of novelty shops,rewspapers,
fashion illustrations,gmcery bags,old business
letters,school notebooks,é@d;apar for polishing
floors,playing cards,drafts, and six thousand

1 ’ : {

o~ - 4T ¢ y Nvanma ! Feaask s ik
copies of the €y to Dreams',vut not ingle

w

a

=

o

document concerning Pyrot."

from Anatole France, Penguin Island




Survey of law Student Opinion

vart of an

This survey is being conducted as

research paper.lts purpose is to examine

about legal education and to examine
The results may be used by the faculty and it
in your interests to answer as accurately and
possible.However,if
plezse simply state "object'".Your name 1is not
will

work through the paper as

your responses in no
quickly as possible
maximum number of responses to be collected.

Question lio.

1e Please state what year of study you are currently
(S.e. et 2nd, ett.)

e Please state jour

e Please state your father's occupation.
GENEHAL ATTITUDE 70 LEGAL EDUCATION.

In this section please respond by stating the
the statement which you
of the

lecision to study law?

following most represents

rou do not wish to answer

feel most represents your

the reason

AFPENDIX A.

honours

students'opinions

on students.

is consequently
frankly as

any question

required and

way be identified with jyou.Flease

to allow the

engaged. in.

letter

opinion.

behind your

(a) I made no conscious.decision - I drifted into 1it.
(v) Law offers certainty and clarity.
(c) Interest in law,intellectual challenge and stimulation.
(d) Autonony,respect,and & responsible position.
(e) Other:please specify.
5. ihat type of work do ;ou znticipate doing when qualified?
(a) Private Practice
(b) Commerce,Busines
(¢) Politics.
(d) Civil service.
ices.

Legal aid,social work,community sre.

(£) Other: please specify

6 What is your reaction to the ass rticn that
in the law school form an 'inner circle' of
and friendships".

(a) Strongly agree
(b) sgree

(c) Undecided
(d) Disagree
(&)

sy disagree
S4d 3

stren

"senior students

relationships

preceding

v

&
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10

12,

K
Sineebeing in law school,have _our expectations of law and

the study of law been fulrilled,whatever they may have been?
(a) tot at all fulfilled

(b) Partly fulfilled

(c) Completely fulfilled

(d) Ilad no expectations

Genrally,in your law school work,to what extent do you feel
that your emotional reactions interfere with ana lower your
performance?

(a) Not at all

(b) Toa small extent

(¢) To some extent

(d) To a moderate extent

(e) A great deal.

In vour ovn view,would 3ou say that your personal philosophy
77 Y ’ o J v 2 p J

18 3

(a) Par left of ceater

(b) Left or literal

(c) Liiddle of the road

(d) Conservative

(e) Far right

(£) Don't know.

RELATIONST TES W ITH STAFF AND OTH' R STUDENTS.

To whi.t extent do you have contact outside lectures and tutoria

o0

with faculty staff?
a) Very often
Often

Sometimes

Ny i o~ PN
(@R s
N’ Vs N N

-~
o5

Infrequently

I3 = b, ) “r
K ey Jever
c
nl STl i S = — » > - - . = & o 4
To what Extent are your friemds and aguaintances law student
. A

and lawyers?
(a) Almost all
(b) lMost
(c) Some

How often do yo. feel u comfortably cifferent outside the
law school in the prescnce of non-law students or lawyers?

(b) Cften

(c) Sometimes
(d) Infrequently
(e) .ever.

\
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14.

16

17.

18,
19.
20,

e 3 I8

To what degree do you think of yourself as being
for a profession?

(a ) To a great degree

(b)
(c)
(d)
(e)

To what extent do you agree with the following statements:

To a moderate degree
To a small degree
Hardly at all

Never

"The worthwhile lawjyer must,in his work,stand committed to

the eternal quest for justice,wherever it may be sought."

(a) Strongly agree
(b) Agree

(c) Undecided

(d) Disagree

(e) Strongly disagree
"The young entrant to the legal profession brings with him

from the university a profound sense of dedication and of

the
(a)

(b) Agree

long-term purpose which he is

Strongly agree

(¢) Undecided
(d)
(e)

"ihe Yrale of

Disagree

Strongly disagree.

law' is nothing

rce, "

8y
1~

3
(4))
D

® o

Strongly

[
O

©F

)
) Agree
Undecided

Disagree

T TNE o N e T S T
O Qa ©

Sod At S

Strongly disagree.

The next section is concerned with the amount of stress

c
which legal education puts on students.”ou are reminded

Lour responses anonymous, and are

to be as frank as possible.

Please respond by stating "yes" or "no".

Do you worry when lecturers who expect studen¥s to prepare
for class are likely to call on you?

Do jyou worry about passing end of year examinations?

S

Do you think jou worry more about your work than other

ifter you nave sat a terms test or exumination or hended in
a piece of written work,do jou worry about how well you did
in 1t?

/

in training

trained to fulfill in society."

that

again rcquested

students?

\

120Uy ‘H-9 -_e~’NVNNVH ¥

-

ikt

sESS S
/

®

4 #40 sPW




I 7 -
s . P
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21s Do you frequently wish you did not worry so much about your :I:b
work? >
e Do you often feel in class that most other students understand : :E:
better than you do?
U ‘ >
Please respond to the next set of statements by stating whether :2:
they are "true" or '"fals as concerning you. \T
2 I work unde#a great deal of strain. CL*
24 . I find it hard to keep m, mind on a task or a job. f
25 I am very confident of myself. \ c:\‘
26, I often find myself worrying over something. :
27 » Life is often a strain for me. ;I:
YOUR GENERAL VIEWS. ;7‘-
To what extent do you agree or disagree with the following
statements”? § '
20 « Lasic changes in peoples character caanot be made by carrying s
out reforms. , ::‘
(a) Strongly agree ', —8 ;
(b) Agree ! j
(¢c) Undecided z
(d) Disagree : 2?-
(e) Strongly disagree S_
2915 Freaking the law can never be justified on grounds of conscience.
(a) Strongly agree
(b) Agree
(c¢) U.decided
(d) Disagree ;
(e) strongly Disagree
30. Fower in society has shifted from practical hard-headed men g\

a3 !

to wool; ideulists who know little about tie real world.

(a% Strongly agree
(b) Agree

S
(¢) U:sdecided

e —

(d) Disagree

s

J $J0 SPW>

(e) Strongly disagree
Social reforners are prepared to destroy both good and bad

W
.

- 3 13 o Bt e ) ~ V3 e e
to achieve thelir object

=

(b
&

g

strongly agree

gree [ 2

)

)

) Uncecided SR R
L4, |

\J. ‘..e
(65 Strongly Disagree. ( %K%
x i ‘ '3 )




32.

33.

There are natural leaders and followers and society would be

i el

tter off if people accepted this.

Strongly agree

o & o

)
) Agree
)

c) Undecided
1

()

Diagree

TN N N s s T

)
)

One of the stabilising effects of law schools is %o dampen

e) Strongly disagree.

Undergraduate idealism and ardour for causes in favour of
rdour for prafessional success in the established community,

and acceptance into the law world.

(a) Strongly agree

(b) Agree

(c) Undecided

(&) Disagree

(e) Strongly disagree.

Thank you for :our co-coperation.

/
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SURVEY RESPONSE SHEET. APPENDIX B,
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